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materials are diseussedi After mention of student assessment and 
printing_ and binding of the materials ^ contents of the volumes are_ 
discussed. Following a discussion of adaptat ions_df the materials for 
use in settings other than ccaimunity colleges and for purposes other 
than preparing people to become self -employed^ procedures for 
establishing an_ approved course at Illinois ebmmuhity colleges are 
presented. Preliminary disseminatich ahd^i mpiementation activities 
are outlined as a prelude to phase Uwhich will include summative 
evaluation, The_ major appendix is the formative evaluation report (60 
pagesV describing pilot and main field tests at four Illinois 
colleges. Another appendix (tt5 pages) contains pre-designed projects 
for human service occupations developed by one teacher who adapted 
the entrepreneur ship materials for training human service 
paiaprcfessicnals. (HN) 
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iNTRGDUCTiON 

The purpose of the Methods and Materials for En trepreheurship Edejca- 
tibh (MMEE3 project was to develop research-based curriculum materials for 
teaching entrepreneurship education at the community college level. The 
intended audience arc evening students who already have or are presently 
acquiririg knowledge or experience in an industry area and/or in business 
skills. The Function of the ehtreproneurshifj education materials is first, 
to introduce students to entrepreneurial skills, and second, to provide 
them with opportunities to integrate these skills with business and tech- 
nical skills and knowledge. 

To date, three phases of the project have been cornpJetcd. A fourth 
phase will begin on July 1, 1980 for the purpose of dissemination. PHASE 
I of the project was devoted to a study of the personality characteristics 
of entrepreneurs. PHASE 11 was devoted to curriculum development. The 
outcomes of these two phases are summarized below. The purposes and 
outcomes of PHASE III form the central portion of tinis report. 



PHASE I: AeeOMPblSflMENTS 

The study surnimirizccl below was colnplcleci during PHASE I of the 
MMEE project. This study provided basic information which was essential 
for the development of curriculurn materlais during PHASE I! of the MMEE 
project. 

TITLE: Self Empibymcht as a Career Option: An hnvcstigation of 
Entrepreneurship from the Persf^ectives of Holland's Theory of Career 
Development and Levenson's Measure of LocUs of Cbhlrbl. 

Principal Investigator: Thbmas J. Scanlan 
PHASE II: ACCOMPLISHMENTS 

The major task of PHASE ll of the MMEE project was to develop cur- 
riculum materials for teaching entrepreneurship education. This task 
necessitatea defining entrepreneurship. Conflicting results of research in 
entrepreneurship indicated that entrepreneurs are complex in character 
and difficult to analyze. Like [he concept of inteUigence, entrepreneur- 
ship seems to be a long way froiij a cbmplete, geheraUy accepted defini- 
tion. Due to the experimental nature of the MiV'EE project, PHASE I! was 
divided into the following parts: 

n) Idontificat lon-gf -Entrepreneuricil Skills . Research conducted during 
PHASE I and the review of related literature was used as a basis for 
identifying a number of entrepreneurial skills during PHASE 11. Fbr 
the purpose of this projeci, entrepreneurship was defined as an 
integration of the following eight skills: 



iriNER CONTROL: 



Exo* Jng c()htrdl over life situations rather 
than letting tfiern be detormined primarily by 
chcince, r?jte, or other piEidple. 



IN NOVATION: 



Applying ideas ; borrowed or original , to 
situations v^^here they have not been used 
before. 



DECISION MAKINC: 



Generating appropriate solutions to situa- 
tions and Crjr>-ying them out. 



HUMAN RELATIONS: 



PLANNING AND 
VOAL.SETTJ NC: 



RE ALITY 
PERCEPTION: 



RISK TAKING; 



USING 
FEEDBACK 



Acting in ways which reflect an under- 
standing of one's ov^n and others' needs, 
valijes and goals. 

Designing and carrying out courses of action 
for the future. 

Seeing people; things or situations as they 
are rather than distorted by emotions, 
imagination or faulty assumptions. 

Taking informed action in situations where 
uncertainty exists. 

Colleclihg and using information for the pur- 
pose of confirming or changing perceptions, 
decisions; plans or goals. 



While all oighl skills wore ( - uJcrcci to be equal in importdhcc, Ihc 
second four were rogurded eis conlribulihcj skills. For example, 
risk taking, planning iind goni setting, reality perception and using feed- 
back fiiay be regarded as contributing to decision making. Sirnilorly, in 
order to exercise inner control," plahhihg arid setting goals, using feedback 
arid taking risks are usually essential. 

This definition of entrepreneurship served two purposes. First, it 
organized the cDrnplex concept of entrepreneurship into a reasonably sim- 
ple, understandable form. Second, it acted as a structure on which to 
develop instructional materials, 
(ii) Ocveiopment of Curriculum Materials . 

a. Teaching materials for nineteen 50-minute classroom sessions for 
teaching entrepreneurial skills were developed. The materials 
were designed to help students become aware of cntrcprcfieurial 
V - skills, tach session included objectives, activities, teaching aids 
and out"bf^class activities. The teaching materials were or- 
ganizcd into the following units: 



- Orientation 



( 1 session) 



- Inner Coritrbl 



[5 sessions) 



- Innovation 



('I sessions) 



- Decision Making 



sessions) 



- Human Relations 



[M i .ssions) 



While one of the four skills, as listed above was Introduced at 



the beginning of a unit, the contributing skills of t:>lanning and 
goal setting, reality perception, risk taking arid Using feedback 



were addressed iri iiidividual sessions. In this way, the skills 



were presented as an i jral group, liolping students to inter- 
nalize the concept of cfUrcprehcUrship as an integration of 
skills. 

Nine predesigned projects and nine sots of project ideas were 
deve|o|jod to introduce students to t!ie project method. Projects 
Were designed to give students opportunities to apply the entre- 
preneurial skills they have learned to business situations. 
Predesigned projects and project ideas were developed in the 
following areas: 

- Deciding on Product or Market 

- Selecting a Location 

- Obtaining Initial Capital 

- Choosing the Legal Form of Organization 

- Record Keeping 

- Credit and Collection 

- Advertising and Sales Promotion 

- Employee and Community Relations 

- Insurance 

Student projects arc intended to be completed in conference 
with resource persons, who are selFemployed persons and 
other busifiess persons In the community who have agreed 
to participate in the program. 
Ancillary Materials 

- An Instructor's Guide; containing full information 
on the use of tlie curriculum materials. 
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- A StUdbnt i rihcitibh Brochure, wliicli orients stu- 
dents to it\c ch treprcnourship ecluccilion course. 

- A Resource Person's Guide, which extJlcUns tire 
course and describes tlic rble of resource persons 
in the course. 

(1 i i ) Gonlacts wi tli-ExHu munity C ol le ges I n IMinois ^md-olher- Institutions . 

In order to facilitnte adequate field-testing of the materials 
during Fall, 1979, a number of co.7imuhity colleges in Illinois were 
contacted. Project staff made personal visits to seven commuriity 
colleges and provided a full set of materials to the business depart- 
ments of cacll college. Business instructors in eigliteen additional 
cbmmuhity colleges were mailed sample portions of the materials and 
were later contacted by phone. 

hiitially, six community colleges gave firm coirilnitmehts to 
field-test the materials. Four additional eornrnunity colleges promised 
to Investigate the exterit to which they might use the materials. 

Generally, reactions to tlie materials were favorable.- However, 
sofiie instructors indicated that administrative difficulties interfered 
with attempts to implement new courses of Instruction within a 
twelve-month period. 

0 ther institutions which expressed irUerest in the materials 

vvere; 

- Tlie U.S. Small lousiness Adtninistration , V/asliington, 
b.G. 

- The National Federation of Independent Business, Sah 
Mateo, .California 
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- The Natibhcil Cc ' for Rescarcli in Vbcdtidrial Ecliieatibn 

at 0hi6 State Un rslly 
r Tho bcpt- of Houlth, [iducation, and Welfare, Division of 

Career Educdtibh, Wasliihrjtbri, D,C. 
Altliough tlie project staff had the primary responsibility 
for the project, they solicited suggestions and criticisms from a 
variety of sources. These sources included [a] selFernploycd 
persons in the commuinity who expressed interest in the course, 
(b) community college educators serving as consultants (c] staff 
roprosontativcs of the Illinois Office of Educatioh/AVTE and (dj 
staff members of tlie Department of Vocational and Technical 
Education at the University of Illinois at Urbana-Champaign, 
The suggestions and criticisms contributed significantly to the 
development of the curriculum materials. 
H ilot Field Tcst ioq . Additional data regarding the content and 
design of the curriculum materials were obtained by means of a pilot 
field testing of the materials. This pilot fieldrtesting was conducted 
at Parkland College by a member of the project staff. A new course, 
'^Skills for Self Employment,'- was introduced in January, 1979 to 
conduct a preliminary field-test. 

The course was favorably received by both students and 
business people in the community who acted as resource persons, 
fsosource persons met with students on an individual basis to discUss 
class projects. 

The pilot field testing was comfDieted at the end of May, 1979. 
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The fullowinrj urc sorno ov. Mivo coinmeiits iiuicle f)y students: 

"Several iijbrb oclivites in class in innovation techniques 
micjfu help us. I feel confident cibout these techniques," 
"The Journal has helped organize my thouglits In a variety 
of areas of my life — not just my career." 
"I think tlie out-of-class assignments have been 
tremendous, particularly the goal-setting and the signing of 
contracts. " 

"Instructions were not always as clear at homo as when 
they were given in class." 

"I really liked the outlining of how to make goals. 
"More case studies or personal experelnces should be 
related. " 

"I need more readnig materials relating to the skills." 

The rcsnurce'^persdns were very positive in their support of the 
program. Twenty-two business people in the community were asked 
to act as resource persons. All but two agreed to participate. 

Students reported that their meetings with resource persons 
were fruitful and interesting. Three resource persons requested 
students to inform them of the outcome of the course at its con- 
clusion. 

Evaluative data collected from students and the instructor were 
considered in Formulating objectives for PHASE III. 




PIIAS: M REPORT 

PURPOSES 

Tlie primary purposes of PTIASE III (9/1/79 to 6/30/80) wore "to Field 
test the curriculuiTi inrUerials in a variety of settings, evaluate the use- 
fulness of the mnteriajs, <inci revise the materials oh the basis of the 
feedb^ick from the instructors and students. Additional purposes were to 
investigate alternative uses of the materials, to develop a Student Assess- 
ment Ifiventory, and to prepare 500 copies of the revised materials for 
dissemination , 

GUTGDMES 

(1) £jold Testing . Field tests were conducted in order to obtain for- . 
mative evaluation data on whicli decisions about revising the materials 
could be based. Tlie materials were tested at the following four 
sites: 



Center Fdrmejt Instructor Credit No. of 

- - Students 
Danville Com- 
munity College lect.-disc. d. O'Bryan 2 hrs.^ " 13 

Oiney Central 

College lect.-disc. A. Mills 2 hrs. 7 



College of 

Du Page workshop R. Grundy - 20 



YMGA Gonimuni- T. Scanlan 

versity Champaign lec-disc, N. Flexman - 7 



Evaluative data were collected througli visits made by the project 



staff to. all :. field-test sites. Duririg these visits, both instructors and 

students were interviewed on an individual Ixisis. 
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The evcilUativd data were us -"is the basis of a formative evaluatibn 
conducted by ehrlstlan Lottrnayr, who joined the project staff after the 
curriculum development phase. The fact that Christian Lettrtiayr was hot 
involved in product devblbpmeht tended to enhance the objectivity of the 
report. The formative evaluation report is in Appendix A. The forfnative 
evaluation was used to revise tlie materials. 

A. A one-day meeting between field test instructors and the project staff 
was held oh November 8, 1 979. Tliis meeting provided an opportunity to 
exchange information, share experiences, and to discuss tine materials once 
more- It also provided additional information for the revision of the 
materials. 

i^-vision and Supplementation of the Curriculum Materials . As a result of 
the analysis of the feedback collected through formative evaluation, and 
criticisms and suggestions from AVTE personnel, curriculum specialists and 
a variety of other sources, the MMEE Curriculum materials were re- 
organized into the following three volumes: 

Ehtrepreneurship Education: Learning the Skills 
En tropreneurship Education: Applying the Skills 
Entrepreneurship EdLicatidh: Supplementary Readings 

A number of classroom sessions were rewritten and activities in the 
individual sessions were augmented and or modified. In particular the 
integration of nianagciTient and entrepreneurial skill-s was emphasized in the 
revised materials. Readings related to management skills and questions on 
the but-of-class activities were added in order to eniphasize the integration 
of the different skill areas. 

ERIC 



Rcicvanl sections from the Ti' . ler's Guide iil the field lest version of 
this materials were incorporated inLu the book Applying Entrepreneurial 
Skill's, including the session "Qnentatloh to Planning and Completing 
Projects" and the section on community resources. The result is that all 
materials related to projects arc now in one vblUinc: APPLYING THE 
SKILLS, 

An extensive search of magazines, books, and otlier rnedia yielded 
readings related to entrepreneurial skills appropriate for inclusion :.is 
optional readings. These readings were reviewed by staff members and 
revised where necessary to simplify language and eliminate sex bi-^i^ . 
Permission was obtained from over thirty publishers to reprint and adapt 
the readings. Appendix B contains a list of publishers from whom ;~er- 
inission was received. The readings arc bound hi the volume SUP^ 
PLEMENTRY READINGS. 

Cost constraints did not permit the binding of the "Ahcilliary Read- 
ings", originally consisting of about sixty Small Bussiness Administration 
(SBA) pamphlets organized according to the nine project areas. However, 
a comprelv:nsive list of them, together with instructions on how to obtain 
the pamphlets, free of charge, from the SBA is included in the SUP- - 
PLEMENTARY READINGS. 

AM the materials were revised to simplify tfie language and to (provide 
readings and examples free of sex bias. 



(iiij Student Assessment . The staff prepared a Student Assessment 
Inventory to assist instructors in evaluating students. it contains a 
number of true-false, multiple res|Donse, critical incident, essay and skill 
anaiysis questions relatccl to the class sessions. These questions provide a 
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pool from which instructors can ^ .se in preparing exams. The section 
"Evaluation of Students" which includes the Student Assessment hiventory 
and guidelines fur use is in the volume LEARNING Tilt' SKILLS. 

(iv] FrihtJhg arid Binding . Five hundred copies of the revised materials 
were prepared. Devciopment, typing, reproduction and binding of the 
rrultcrials were accomplished tI"irbUgh the cdmbihed efforts of the following: 

Pamela Saalbach , design expert. Champaign, I llihois 

Ian VVarpoie, artist. Champaign, jlliriols 

College of Education, Word Processing Center, U. of 1. 

College of Education, Print Shop, U. of I . 

AVTE; Illinois State Board of Education; Springfield, Illinois 
University Press, U. of I. 

Union Bookbinding C f vany. Inc., Boston, MA. 

The text was typed at the Word Processing Center. Layout; type- 
scttlhg of headings, and pasteup v^ero done by Pamela Saalbach. Artwork 
was supplied by Ian VVarpoie. The Printshop reproduced the text in two 
colors and did part of the collating. The cover design for the binders 
was supplied by AVTE. The binders were produced by Union Bookbinding 
Company. University Press produced the tab divider pages, did the 
final collating, and assembled the text and tab pages in the binders. 

(vj Description of the materials . The final version of the curriculum 
materials ENTREPRENEURSlll P EbUCATION includes three books: 

LEARNING THE SKILLS 

APPLYING TIIE SKILLS, and 

SUPPLEMENTARY READINGS 



Fur llie cunvenicnce of the User, .;(;y are in looso^lcaF binders so that 
appropriate pages may be reprodticc:d easily; 

LEARNING THE SKILLS includes a general ihtrddUctibn for the in- 
slrUctor, nineteen 5D~rninute eiassroorn sessions and a section on evaluation 
of students. The nineteen classroom sessions include an orientation to the 
class, and eighteen sessions divided into four instructional uriits: 

inner CuhtrdI (six sessions) 

Innovation (four sessions) 

Decision Making (four sessions) 

Human Relations (four sessions) 
Tire section on evaluation of students was included as an aid to instructors 
wlio will be usifig some type of examination. 



APPLYING THE SKILLS provides instructions and resources for plan- 
ning arid completing projects. A general introdtictloh for the instructor is 
incltidcd. One classroom session. Orientation to Planning and Completing 
Projects is also iricluded to help students become familiar with projects. 
Three kinds of resources for aiding students and instructors in planning 
cjnd completing projects !n nine management skill areas: 

Suggested [:)roject activities 

Issues for investigation, and 

Predesigned projects for the instructors use 
A section for the instructor's use in develoj^ing and maintaining 
community resources explains how to select, coritact and maintain resource 
pcrsdhs. These are self-employed and other business people In the com- 
munity who agree to talk with sttidents about tlicir projects. Sample 
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letters, brochures, recruitment f- < and file cards are included for tfie 
cbhveriiehce of the instructor, 

SUPPLIEMENTARY RE AD I N GS includes an introduction for the in- 
structor, t\vo types of readings related to entrepreneurial skills, and a 
listing of resources in the management skill areas. Reading materials 
related to entrepreneurial skills are Critical Incidents and Readings In 
Entrepreneurial Skills, Critical Incidents are examples of people using or 
failing to use entrepreneurial skills. Readings in Entrepreneurial Skills 
are intended for duplication and distribution to students; and may be used 
at the instructor's discretion, 

f^esources in Management Skill Areas include ihfbrriiatidn on hcivv to 
obtain pertinent literature from the Srnal! Business Administration, 
Specific textbook chapters are also listed for use in each of the nine 
management skill areas. These resources arc for use in introducing the 
management skill areas and for student use in planning and develbfDing 
their projects. 

(vi) Adaptations of the Materials , Through contacts made by the project 
staff, the materials are being adapted for use in settings other than com-^ 
munity colleges and for purposes other than preparing people to become 
self employed, 

Robert Scharsich of Wheatbh Nbrth High SchbbI used the classrbbm 
activities in Iiis Coo|)erative Work Training classes. He adapted tlie pro^ 
jecls by having students work In groups of three to set tip simulated 
businesses, with the help of resource persons and supplementary 
materials. Generally, Mr, Scharsich cbmrneiitcd that the use of the 
riiaterials "pat education into soine perspective with the students' lives," 
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Pcitricia Chris toll, who tcac. paraprofcssidnals in huinah service 
bccUpatiohs at the Mblihc Learhihrj Center, adapted the en trepreneurship 
edueatibh materials to meet their needs. She worked with students from the 
basic premise that in order to function as an effective helper, one must 
also be an effective [person. The materials met tlie need for a sequential 
program focusing on self awareness, and change when necessary. The 
units inner Control and Human Relations were the most valuable to her 
students. Projects were adapted to cdmplement a four-weck field ex- 
perience, wliicii was a required part of the existing program. Tliey were 
geared toward tying what students had been learning In tlie classroom 
activities to the world of human services. Areas or t!.ie:nes chosen for 
projects were: Brokering, Outreach, Advocating, Mobilizing, Counseling, 
Consulting, Rehabilitating, Information Collection, and Information Manage- 
ment. As a consultant to tFie project, Ms. Christell prepared a number of 
predesigned projects apprdpriatc for use in this area. These are included 
in Appendix C, i 

Judy Clark Murashige at Southern liilnois University adapted the 
materials for use in a six week program for eighteen women who were 
returning to school. Most of these vvdmeh had been out of school and the 
paid work force for a lung period of time. Classroom activities from t!io entre- 
prenetirship education materials were used to help the women explore 
possible careers, including self employment and nontraditional occupations. 
Sections dn Inner Control and Decision Making were found to be the most 
applicable for this setting. 

( vi i i j Procedures f(jr i:stabiishing an Approved Course at Com - 

tiiuriity Colleges , One irieans of encouraging implementation of curriculum 
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matcriais Is to assist potential cjci. ' rs in completing the necessary admin- 
listrdtivo stbps. Because the prebC:nt curriculum materials were designed 
driginaiiy for cornniunity coliegc settings, tiic jirocetiures necessary for 
impldrhehtiricj hew courses in. cbriifnUiiity cbllcrjcs were investigated. Larry 
iiinkle. Chairman of the Business l:)cpcirtment ut Danville Area Community 
College, assisted the project staff by investigating the procedures and 
preparing an outline of the necessary dcimihistrative steps. A synopsis 
follows. 

The followino a brief description of procedures For the establish- 
rhent of the course as arl approved course in a corrimunity coliege in 
Illinois. There are two jnetliods of iinplefnentatioh. First, if the college 
diready has a Marketing Mid-Managcificnt progr^im; it needs only to submit 
cl Form 15 to the Illinois Community College l3oard (ICCB). Form 15 is a 
rec|uest to offer the course as Un extension of the existing program. 

Secondly; if tlie college does not have an existirig management pro-^ 
gram it is necessary to first submit a Form 19 (Proposed New Units of 
Instruction) to the ICCB. Upon its approval by ICCB, i.e. the college 
lias permission to go ahead, and the college submits Form 20 (Application 
for approval of a new unit of Instruction) which is much more detailed than 
Fbrrn 15. (For Forrns 15, 19, and 20 see Appendix D). Upon the ap- 
proval of Form 20 by ICCB the proposal is sent to the Ulihois Board of 
Higher Education. The latter procedure should be plahned vvell in ad-^ 
va nco. 
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PRELIMINARY DlSSE^.llNAfH AND IMPLEML^NT AT 1 0N ACTIVITIES 

Mreiiminary dissemination .ctivilies .re well under way at the time of 
this writing. Activities, cont.^ts and presentations on the state, national 
and international level, are included in preliminary dissemination activities. 

PRGMOTIONAL MATERIALS 

A three^page infonnational Flyer was developed and distributed. 
Design and printing of a brochure to be used in dissemination is in pro- 
gress. Both the Flyer and the brochure descibe the materials brieFly. give 
roFerences fbr obtaining more information about the materials, and suggest 
the application oF the materials to diFFerent settings. 



PRESENTATIONS 

In order to promote the materials and facilitate Future implementation 
the materials were presented and discussed at the conFerences and work- 
shops listed below. Concurrently with these presentations project stnFF 
n-ember. answered inquiries and compiled a list oF people interested in 
Using the materials, 

Get. 5. 1 979 IDE/Region IV Adult Education Service Center Fall 

Regional ConFerence, Champaign 
Oct. 1 2, 1 979 Annual Pre-Employment and l^lacement Conference, 

Springfidld 

Jan. Wl, 1 980 Inservice Workshop for Teadiers at Fisher U.S. 

F-'h. 22. 1980 Annual Convention oF the Illinois Vocational Associa- 

tion, Chicc"igo 
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Career Dcvoi- -.^mi cind Placarncnt Sorivico, University 
of iliinois, C^ireer Altcrnritivos Workshop, Champaign 
Annual Meeting of Aciult Education Administrators, 
Springfield 

Illinois Liaison Council for OccupcUiona! Education, 
Chainpaigh 

Annua! Meeting of the lllinbls Adult arid Coritlnuirig 

Educatioii Association, Springfield 

Illinois Liaison Council for Occupational Education, 

Springfield 

Meeting with occupational and business education staff 
at Eastern I llinols University , Charleston 
Annual Regional Meeting of Career Education Deans 
(Community Colleges] at Lakeland College, Mat toon 



Arrangements have been made for future presentations by project staff 
members. _ 



ARTICLES 

In order to increase tiie visibility of the materials, a number of 
articles related to the materials and eritrepreneurship have been written by 
|)roject staff members. Three articles have been published at this writing, 
and one is in press. The articles already published liave resulted in a 
number of ihc|Liirics frixn interested people. The articles are listed l)elow: 



Mar; 8, 1980 



Mar. U, 1980 



Apr. 10, 1980 



Apr. 18, 1980 



May 9, 1980 



May 15, 1980 



May 19, 1980 



Scanlan, Thomas J. Z Kazanas, H. , Rccisht efforts of vdcatibhal education 
for self emplbymeht . Tbchniv . UclUcatiuh News , March - April, 1 986. 

ebrdovo. Rose Mary & Scahlah, Thomas J; An entrcf)reneuriai resource 
list. VocLid , Journal of the American Vocationcil Association, May, 
1980. 

* 

Seahlari, Thdrii<3S J. & Flexman, Nancy A. A hew approach to teaching 

entrepreneurs. V4)cEd , May, 1 980. 
Scanlan, Thomas J. EntrepreheUrship and self-employment - New per- 

spcctives for career education, Illinois Career Educatio-ri Joacnal , in 

press 

Flexman, Nancy A. Self employment as a career option for vvomch. 
I llihbis Career Education Journal , in press. 

CONTACTS 

(i) State Level . Contacts have been made with other departments at the 
University of Illinois at Cliampaign-U rbana . One purpose of these contacts 
was to identify projects and programs to which the materials could con- 
tribute. Another purpose was to collect further information and sUg- 
gbstibhs for the evaluation of the curriculum. 

Cof)ies of the niatorlals, as developed in Phase II, were distributed to 
six conifnunity colloyc instructors, three comniunity college deans, six adult 
bdiicatbrs, three fuUr-year college instructors, tlirec high school in-^ 
slruct(jrs, and one Ijusiriess owner, 

bissomination and iriif^icmentation of the materials are of cnicinl im- 
portaflcb at this f)()int in tha project. Such activities should hot only 
include presentations, articles, and personal contacts but also the ex- 
plar-Litio/i of possible benefits of the curriculum matorinls In different pro- 

er|c 23 



grains and instituliooiil settings, ^rercstec] iristitutidhS and instructors 
hood further help iri irnplemehtihg i.io iriaterials cirid advcrtisihcj the availa- 
bility of programs; (ii) Natiorui! bevel ; Tfie project staff has also booh in 
contact witfi several national institutioris whicli expressed their interest in 
the chtrcpreneursliii) education project: 

The bi;S; SmaM EBusiness Administi itioh; Washington, BiC: 

The National Federatinri of Independent Business, San Mateo, Ca. 

The National Center for I^esearcli in Vocational lEdUcation at the Ohio 

State University 

The Department uf Education, Division of Career Education, Washing- 
ton, D.C- 

- Tfie National Advisory Council on Vocational Education, Washington, 
D.C. 

The American Vocational Association, Arlington, Virginia (A pre- 
sentation at the annual convention of this organii:ation is planned the 
fall of 1980) 

Division of Agricultural Education and tlie Research Coordinating 
Unit, University of Minnesota, St. PaUl, Minnesota 
The American Institute for Researcli (AIR); Palo Alto; Ca; (This 
organization is working on a federally funded project to develop 
entrcprchcUrship education modules for t!iirty-six areas in Vocational 
and Technical Education. The project co-director, Thomas J. 
Scanlan, has arranged to make a presentation on the materials to AIR 
staff at Palo Alto in July, 1!)80j 



(iii) International Level . Contacts with international institLitions co^i- 
cerned vvitfi similar or* related research projects proved also to be Im- 
fjortant sources for infonnatidn and feedback. In Phase III contacts were 
cohtlriued or established with the foliowing organizations: 
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The intdrhatibhai Uibbur C: •; Scneva, Sv/itzorjand (Tho IlO is 
C'hcjeigGd ill ehtrcprohearship dovolopmont programs for developing 
countries. ) 

Shannon Project for Intbrvdhtions for Relbvant Adolescent Learning 
(SPIRAL), Sliannon, Ireland. This organization is currently field 
testing the entrcpreneursliip education niaterials in an Irish setting in 
conjunction witli a Junior-Acliieveinent-type program. SPIRAL is one 
of twenty-eight European research centers affiliated witli IFA PLAN. 
Gologne, West Germany, and is funded by the European Economic 
Cammuiiity. A primary objective of IFA Plan is to study educa- 
tion-work relationships in Earopeah countries. 
= Training Rcseardi and Development Station, Department of Manpower 
and Immigration, l^rince Albert, Saskatchewan, Canada 
Wirtschaftsfoerderungsinstitut der Bund eskammor d er Gewerljlicheh 
Wirtschaft, Vienna, Austria 

Institute for Small liusiness Research (Ihstitut fuer Gcwerbefor- 
schung) Vienna, Austria (The project staff is negotiating an exchange 
of materials and information with the last two institutions in Austria 
thrbugli the .igency of C.F. Lettmayr, graduate assistant) 
Education Resource Unit for the Youth Opportunities Programme in 
jordanhill College of Education, Glasgow, Scotland (Director, Douglas 
Weir,- this programme is affiliated with IFA PLAN in Cblbghe, West 
Germany . ) 

In addition, fjrojbct codireetor, Thomas d. Scanlan, presenleU tlio m.-i(i;rifils 
at tlie following workshops; 
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Workshup on Srnal' .terprise bevelb(Khch t. Turin Gehtc 
for VoCiitiohcll ahcj Techiiical Trjifiihcj, Tarin, Iteily (ILO) 
Seminar at the Shannon Project of hiterventions for Rele- 
vant Adolescent Learning (SPIRAL), Shannon, Ireland; 
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FORMATIVE UVALUATION REPORT 



iNTRODUeTION 



Formative ovciluatidh is a diagnostic ihsLrunicnt to observe prbrjress 
and to [provide ihforrnatibn for cluihgcs find adaptions- Grbnbach (1063) 
viewed evaluation of tinis type as a Fundamental part of curriculum develop 
ment. Information resulting froiri such evaluatiun'-^activities is used to 
improve the product. 

The present formative evaluation report is divided into three parts. 
The first part discusses briefly the purpose of the project. The second 
part, deals with tlie field testing of tlie materials. Based on the in- 
formation and experiences of the field test instructors, interviews v/ith 



them and their students; and the outcome of a one-day v/orkshop the field 
test edition of the materials was revised and brought into its final form. 
The third part includes comments from outside evaluations and instructors 
who have used all or parts of the materials in their classes. 

With Phase III; the development of the product - the curriculum 
materials - was compieted. The final edition of the materials was published 
in June 1080. Dissemination of the materials and summative evaluation by 
external cvaluators will be the main activities of Phase IV. The final evalua 
tion of the materials will be the level of acceptance by potential users. 
Acceptance of a new product is partly a function of the cjiiality of a pro- 
duct and also a function of quality and c|Liantity of implementation and 
dissemination activities. Tlicreforc; Phase IV will be of crucial importance 
for the success of the project. 
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Purpose 



The overall purpose of the {.rujecl was to di^vclop, disseinirltlle, and 
prbmbte rescareh-based eurriculurri inaterials for the teacliihg of eiitre- 
preneurial skills. At the beginning of the project entrepreneurs had been 
viewed as persons who see opportunities, rnarshall resources, and take 
actions to meet a heed in business or corhmUhity devcloprhcht. Although 
this view is already broader than the usual, strictly economic, definition, 
entrcpreneurship can be seen in an even broader sense. Everybody can be 
enterprising at one point or another of their lives. People employ entre- 
preneurial skills in tlieir personal, private lives as well as in their pro- 
fessional careers to master various situations, like transitionary periods 
and'^areer decisions. Entreprcncurship, for the purposes of this project, 
was defined as an integration of eight skills, as opposed to earlier defini- 
tions wliich are based on characteristics like profit-orientation, achievement 
motivation, or independence. As a result, it is open to the broadest 
interpretation, and cbhsequehtly , possibilities for application of the 
materials are manifold. 

The materials were developed for the teaching of cntrepreneurship 
education at tlie high school and cdrrimuhity college level. They arc es- 
pecially appropriate for students in vocational areas such as business, 
home economics, trade and industry, health, and agriculture. They are 
also applicable to students who are either already self employed or are 
considering this career choice and wish to InifDrbve their eh treprcheurial 
skills. With a moderate amount of adaptation, the materials can also be 
used effectively in other teacliing areas like adult and continuing educa- 
tion, cooperative education, counseling, and rehabilitation programs, 
mid-career change, and workforce reentry. In these areas, more emphasis 




cun bo placed un lIio lonching o\ trcpronourial skills cis skills for the 
Mitlstcriricj of different life sitUatio.. .. 



FIELD TESTING 

PILOT FIELD TliST 

Ir^ Phase II a preliminary field test was conducted by Thomas J. 
Scanlan , project cu-director, at Parkand College. Tlie course was jr'LiLiLj 
"Skills for Self Hmployrnent" and was offered for 3 hours credit (sec Adclcn 
dUin 1 for the Course Outline). It Was held during tl'^o spring t^. . 
1979. The results of' the pilot field tost were used for the improvement of 
Lhu first edition of the fuatcriuls (Juno 1 970) ancl to collecl first pisiciic 
teaching experience and feedback from students. 

Due to time constraints arid adfiilnistrative neccbsitius advartii:.c::.v: . *. (;t' 
the course was minimal. Since tlie catalogue for spring 1979 had at that 
tiine (December 1 978) already been printed, the course was hot ii^ ' 
there. A news release (see Addendum 2) was issued on December 21st. 
In addition Iho instructor went to a number of business classes announcing 
tlie C()urse. 

Nine studcMits, (four wdPiien arid five men} ohrbllcd. One of the 
students was already self employed. This number can be considered 
successful considering the minimal advertisement, short notice, and the 
Innovative character of the rnaterials. The course was received favorably 
by bbtli students and business f)ebplc in the community who acted as 
resource persons. 



Iflstructor Feedback . The iilstrlictor found tliat the necessity of class 
sessions during Level II (afDplyihg the skills-project work) needs to be 
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orripliasizecl mbre. Ris experienc. ;lso supported the ideas that nj 2 to 3 
sessions per week were nppropriaLe iri the beyinniny of tlie course; bj 
after beginniny the tliird unit. Decision Makihy, the activities should be 
reduced to one session per week. Tine projects should be introduced at 
tfu's time; and project themes; resource persons, and the relationship of 
, projects to the entrepreneurial skills should be discussed with the stu- 
dents. Students heed a detailed session to identify project themes and 
issues they are interested in addressing. [A specific session was written 
subsequently for this purpose); c) course requirements should include ^ 
mini projects each addressing 3 issues, or one large projects addressing 12 
issues, or a combination of these; dj students should be stimulated to do 
background readings in their project areas, to fill in project sheets on 
their selected theme and issues; available resources should be offered by 
the instructor and discussed in class; e) student should be encouraged 
to set up interviews with the resource persons and to discuss the applica- 
tion of the skills; f) students should report on their projects, discuss 
them in class, and defend their positions. 



Student- Feedback . Students were nsked to complete evaluation sheets for 
the units "Internal Control", "Innovation" and the projects. Table 1 
summarizes student responses to the questions which had a Likert scale 
response format. 

Responses to the Likert scale questions generally indicated that 
students had a positive attitude towards the content and presentation of 
the unit "Internal Control". The following corn men ts to open-ended ques- 
tions reflect students' attitudes toward specific as|)ects of the materials. 
Responses to the open-ended questions proved very helpful to the project 
staff at the materials revision stage. 
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TABLE 1 

Table 1. Student EvalULUion of the Unit "Internal ControM' 



Question Average Evaluation Min. Max.* 

Score 

How relevant was unit topic to you 

personally? 3.5 3 n 

How rclovaht were the class ' ^ 

activities to the unit topic? 3.8 3 ^ 



How helpful were the class activities 

in understanding the skills? 3.5 3 k 

How helpful were the dUt-of-class 

assignments^ in applying the skHls? ^.0 4 ^ 



How comfortable did your instructor 

seem to be with the activities? 3.5 3 



How beneficial was the journal to _ ,„ _ 

yoU during your work on this unit? 2.5 1** l\ 
How valuable were class discussions of 

the out-of-class assignments to you? 3.0 2 4 

How reasonable were the out-of-class 
assignments with regard to the time 

they required to complete? 3.5 3 ^ 



* Note: The scale used allowed an evaluation from 1 to ^1. 1 = not al aH, 
2 = tu a small extent, 3 = to some extent, ^1 to a great extent. 

** One student evaluated the journal as "hot at all" beneficial because he vvas 
already keeping a personal journal. 




^iKlcnt comniefUs U) vnit I 'Mnncr Contrul"; 



"Coal Plahhihy vvas very helpful to mo. The other objectives vvere good to 
review but seemed to be areas I had already examined." 



"The exercise oh personal contracts vvas most helpful." 



"I liked the personal contracts." 



"I think the class discussions of the out-of-class assignments supported us 
to make sure that we were on the right track." 



"The out-of-class assignmerits were fine to me because Mm interested In 
acquiring the skills, some of which I've never thought of before." 



"I only wish I had more time to spend (on the assignments)." 



With regard to the readings: 

"I would like to have more handouts that contain examples of topics i.e. 
reality perception examples." 



"The reading material has been fine. I'm glad at this point that they are 
hot too complicated as I do not have a business background." 



"There were too few reading materials." 
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Tables 2 cihci 3, tofjclhor vviUi iccbihpnhyincj student coiiuiiehts, pro- 

vided sirniUir fbedbnck oh the Unit "Ihrldveitioil" and oil tllo student pro- 
jects. 



TABLE 2 

Tc'iblc 2: Evaluation of the unit 'Mhnovation" 



Question 



riovv relevant was unit topic to you 
personally? 



Average Evaluation 



3.3 



How relevant were the class activities 
to the unit topic? 3,3 

How helpful were tlie class activities 
in understanding th skills? 3,1 

How helpful were the out-of-class 
assignnients in applying the skills? 2,9 

How coin for table did your instructor 
seem to l^e with the activities? 3,7 

Flow beneficial was the journal to you 
during your work on this unit? 2.7 

How valuable were class discussions 
of the bUt-df-class assignments to ydii? 3,2 

How reasonable were the but-of^class 
assignments with regard to the time they 
required to complete? 3.3 



Min, Max, 
Score 



3 
1 



Note: The scale used allowed an evaluation from 1 to ^, 1 = not at all, 
2 = to a small extent, 3 = to some extent, 4 = to a great extent. 
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"The Unit topic was very rclbvaht, I IhbUcjIit tlie brainstorming was 
particularly good." 

"Although I believe Inndvatibn can be important to some it serves no major 
purpose in my own business at this time." 

"The class activities brought out a lot of things I never thought about 
before. " 

"There could be more in-class exercise in inndvatidh, perinaps quick ones," 

"Much of the reading materials seemed Irrelevant at first glance, but there 
was redeeming value as one worked on them, for the reason th.at they 
made one think and recognize areas which heed improvement or where one 
has a strength or weakness. It allowed me to admit some things about 
myself xvhlch I did not care to sec before." 

"I could not effectively use the journal on a regular basis." 

"The journal was a good place to keep track of new ideas, some of whicli 
might otherwise have been fqrgbtten." 
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TABLE 3 

Table 3: StUcicnt Project Evaluation 



Question 



Hov^ vvUll did the project ideas meet 
your interests? 

To what extent were you able to 
practice the entrepreneurial skills 
while working on the projects? 

How useful were the suggested 
activities? 

How helpful did you find the indication' 
of entrepreneurial s_kills in the margin 
of the project ideeis? 

How helpful were the questions in 
making up your own activities? 

How useful did you find the project 
planning worksheet? 

How helpful was it to v/ork with 
community resource people? 



Average Evaluation 



3.3 



3.8 



3.8 



3.5 



3.5 



3.5 



3.8 



Win. Max, 
' Score 



3 
3 

2 
2 



75% of the students carried out their own activities, other than those suggested 
in the project work. 



Note: The scale used allowed an evaluation from 1 to 4. 1 = not at all, 
2 = to a small extent; 3 = to some extent; i| = to a grept extent. 
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SUidont connncnts t o the project work : 

"I consciously tried to npply the cntrepraticuriai sUilis in my preparations 
for niy interviews and in follow up evaluations of wliat I learned. Hope- 
fully tliey were applied subconseiously during the actual interviews, 
during the Interviews I v?as very aware of how the resource persons used 
entrepreneurial skill in carrying out their responsibilities." 

"I would suggest that three (instead of two) persons be visited for each 
project. That v?ay if one person proves not to be too interesting or 
informative, you still have ihfohriation from two people." 

"Because my service business Is somewhat different from most businesses, 
I could not always find ways to use the resource people from your list. I 
did however cbhteict other persons that I would liave felt too timid to 
contact before the class and got mucli useful Information." 

"Tlle work witll tlle community resource pebpie was invaluable. It was a 
super example of town and college working together cooperatively. I think 
to talk to people in the field who can sliare information tliat could save Us 
many unnecessary mistakes is a terrific benefit of the course." 

"I got to know a resource person, Sharon Lumsden, who iias offered to 
help me furtlier in the future." 
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MAIN f-H:tb TLstS 

IJUririy f^haso III tlici iliatcriiils vvbro ttistdcl in four settiricjs, tliroc of 
whieli were euinrriuni ty colleges. The renuHning field lest site was arrcmged 
through the Corriinunivorsity of the YMCA/YWCA iri Champriign. The 
project staff kept close contact with the instructors during the field test- 
iiig. The field test sites were visited by the project staff. Instructors 
and students were interviewed on an individual basis during these visits. 
Pinally, a one-day nieetlng was arranged between the field test instructors 
and tlie project staff. This meeting was held on November 8 , 1 979 at the 
University of Illinois at Urbana-efiarnpaigh, The nectlng gave instructors 
and project staff an opportunity to discuss Hie materials, exchange infor- 
mation and oxperidhccs. The outcome was iinportant for ttie formative 
evaluation process and the revision of design and content of the cur- 
riculum materials. 

t)ahville Area Community Cbllegd . The course was annotrncecJ in the class 
schedule for fall 1979. It was also advertised in a local newspaper and oh 
radio and described in an article in tlnd college newspaper. In addition 
letters announcing the course were sent out to small businesses In the 
area. (A copy of the letter -and^^^^ in Addendum 3). 

Tile response to the letters resulted in most of the students in tlie class 
being small business owners. Fourteen students enrolled in the cotjrse. 
One dropped out because of personal time constraints. Students atten- 
dance at class varied frorTi 8 to 13 stiidents. When the test site was 
visited by the fjirbject staff 9 students were attending, 5 vvbmeh and ^ 
men. Tlic course format consisted of twelve two-hour sessions. Two 
hours of credit were offered, applicable to tlie Marketing Mid-iManayement 



program of tfie college; The so; uf llic classroom wns rcjMier irirormal 
Students cincJ instructor were gruui^ed. in ^iri open circle. The project 
staff visited the fourth meeting of the class. Main presentation during 
these sessidh was oh "1 nhovatlon" . The instructor appeared very familiar 
arid comfortable v^ith the materials. The gcMnera! atinosphere was pleasant, 
and students participated actively. 

Interview with the instructor; (Interview schedules for instructors and 
students are attached in Addendum n) . 

Jerry Q'Bryan ordinarily teaches marketing and has a broad backgr(X]hd 
on small business from his personal experience. He thought the format 
should be extended to three-hour sessions to relieve him from some of the 
time pressure he felt. He perceived the materials as being useful for 
classroom presentation and enjoyed the teachinfj. As strongest points of 
the material he considered that it is applicable, practical, and relevant. 
Student responses were very positive although lie found that some of the 
students were shy in discussions. In general, the instructor stated he 
was satisfied witli the in- and out-df-class activities. At the time of the 
visit, four of the students had already started their projects. VVith regard 
to the applicability of the materials he felt that students wlio are either 
already self employed, or intend to become self employed, or are just 
interested are equally appropriate target groups. 

After completion uf tlVe class in December 1979 the instructor pre- 
pared the following report. 
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"The materials develop' .ore used eonsistontly througliuat 
the class. StcuJcnt response lu the nuite.rials wns positive and 
helped build enlhusidsrii generated fur the course. The students 
foit that the exercises were vvbrthwhile and stiniulated diseassion 
of important topics. 

Although some students"-'e the class with the idea of 

learning practical specific answers {"What do I do in this situa- 
tion"), they changed their ideas during tlie course. Many felt 
that the focus of the course would be useful for all of their 
future business and porsonal life even though facts wa^juld 
ctiange. In fact, during the Post-evaluation one student com-1i^^ 
mcnted, "I heard a quote once. If you give a rna a fish, you 
feed hirn for a day. if you teach him to fish, you feed him for 
a lifetime." 

Because of the composition of the students, some of the 
materials were not as appropriate as others. Some of the exer- 
cises were aimed more at the novice, and the experienced bus- 
iness person perhaps needed some materials of a different nature 
or a higher level. As with any prepared curriculum, it is up tt) 
the instructor to effectively supplement the developed materials. 

The first night I v^as asked what rny qualificatibhs and 
experience were for this course. From the very beginning it was 
necessary to provide additional examples, experiences, and 
exercises to complete the course effectiveness. Most of these 
supplementary materials were of the type applicable to the basic 
:>5iiM?ck:Jre^ sUch as Principles of Wanagement, Funda- 

mentals of Markctirig, etc; 



EKLC 



39 



The class was ah exeitii -xperiehco for mc; I enjoyed the 
materials as much as the students. I shall look forward to 
teaching this class to those who arc hot yet ih their own bUsi- 
i1dss because I really feel there may be even mure value in the 
materials when aimed at lh\s rjroup." 

interviews .with students: 

Student A togetlier witli her husband; runs a car repair station. She 
found out about the course through the advertisement in the Danville 
newspaper, the COMMERCIAL NEWS. She stated that her expectations were 
at that point not 100% fulfilled. However, she said that she felt stimu- 
lated by the course and found confirmation for former experiences and her 
self concept. "The materials increased my av;areness, although I think it 
may be more valuable for people who have not gone into business yet." 
She liked the instructor and the relaxed atmosphere, althougli slic felt 
there was occasionally not enough time. She liked botli classroom and 
dut-of-class activities but wished that fellow students would be more 
"open" ih discussions. "The project work is very interesting and gives me 
the possibility to collect; for me personally, very valuable information, 
which I miglit not have done without this incentive. The course gives me 
further the possibility to think things over." 

Student B, a black male, has been running a retail clothing buslhoss 
for four years and is considering expanding his business, lie found out 
about the course from the class schedule. A I though his expectations - 
basic, operational knowledge about the "hard facts" of business life - were 
not fully satisfied at that time; ho felt that he was becoming more and 
more interested and involved. He, too, felt that his awareness was in- 
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CPcaseU cohsiclerably . Fie menti>. i that lliere might bo u possibility of 
meeting his noads fur ''hoircl fiicts*' within the project work. 

Students C and D arc both in tlic Mid-Managorhent program of the 
college. Student C is a part-tirrie student, who works in the food industry. 
He is in his middle to late thirties, and is cunsiderihg self employnrcnl. 
lie suffered a little fruin personal tiihe constraints, but mentioned tliiit he 
might be using this partly as ah excuse. f-le had no comments on 
materials, instructor, or set-up. Student D Is a full-time student. He 
emphasized in particular the stimulating effect of the class for himself. He 
believed that he could not contribute (in discussions etc.] as much as the 
other students because he had had little practical experience. For the 
same reason, he found it difficult to decide; on specific project areas. 

Comments from other students: "I now realise that t need to evaluate 
my career, and set down my goals. This is necessary when you are 
thinking of starting a business.'' 

"Tfie course has helped n^^ to brush up on skills I v/as lacking.'' 
"I think' this course is very practical - people should be taught in 
school how to sell tliernselves, their skills, arid their products." 
"It helps me to put it all together." 
"Contents were a little different than I expected." 

"I have attended one or two-day workshop with excellent presenters. 
They got you really 'hyped up? but after a week or two you are back to 
tlie usual old routine. The advan.tagc of the present course is that !t 
helps to maintain the change over a longer period of time." 

"I have been in business for myself for at^out eleven years. I will 
fihisTi this course, but I expected something different. I wanted more 
'nuts and bolts', how to go al.)oi.U expanding rriy business, flow to get 
additional caj)rtal." 

ERIC ^^-'1 



Collccie .eLJlQEarjC The course -inhoUhccd in the "Qciarterly" of the • 
coiiegc, which also cdhtiiihed th- class schedule for fail 1979. A short 
description of the course content under the heading "Smiill Business" was 
included under the heading "Sniull Business" was included in the section 
"PotfXjurri of cliisses." A copy of the description is included in Addendum 
5. The course was held as a series of four workshops each about 3 hours 
long. The set up of the classroom was formal. The ihstruetor stood in 
front of the class, students were sitting in straight rows facing the in- 
structor. Meribers of the project staff visited the third workshop. 
Twelve students, tliree men and nine women, attended this session. 
During the three hours, four sessions on "Innovation" and two on "Deci- 
sion Waking" were covered^ In addition a guest speaker talked for about 
10 minutes on the importance of a process approach to decision making. In 
the two earlier workshops a small business owner had spoken about his 
experiences, and an attorney had spoken on legal forms of organization. 

The course description in the "Quarterly" addressed the following 
topics; characteristics of successful entrepreneurs, determining product 
and market, obtaining capital, choosing the legal form of organization, 
managerial planning, record keeping, financial management, advertising 
and promotion, employee and community relations, and Sources of infor- 
mation and assistance. This goes far beyond the content of the curriculum 
m.-iteriais. Since the content of the curriculum materials seems to be 
alreatjy more than could be covered in a series of four three-hour work- 
shops, it was not surprising that the presentation Suffered under an 
extreme time pressure. This accounted for some tension, short-cut dis- 
cussions, and generolly little studciit participation. The instructor showed 
some oljvious bias about the rnaterials: When his attitLidc wa.^ positive as 



Q.cj. about brains lorrning fie con:: .\\\ cx^irnplos from his own experiunce 
with oxiimples from llie mciteriali:; wfion nocjfjtive or loss pr*epured ho SGcrncd 
to be ill at case witli details ahcl the ideas included. Due to tirnc con- 
straints an interview with the instructor was not possible. 

However, he was contacted later by telephone, lie cofiimented that 
the materials are basically good althoucjh more appropriate fur other target 
groups than tl'ie partici|;atincj students who v/ere mostly already 
sel f-employcd . 

Interviews with students: 

Student A was at that time a teacher of pottery in a community high, school 
and considered becoming self employed. Slie found out about the course 
from the class schedule. Her c>cj:)ectcUions were to get an overview about 
the details of starting a business, especially details about legal and finan- 
cial procedures. Accordingly she founcj the presentation by the attorney 
most useful. Although she stated that she liked the goal planning ses- 
sions, Jicr expectations were hot met at this point. She cx|")ressed dis- 
appointment that tfie instructor had never been in business himself. ''The 
material is presented too concentrated, too mucli in a hurry. Discussions 
and lectures by giiost sfx^akers arc very much affected by time pressure. 
This goes for other classroom activities as well. Out-of-class assign.'iients 
are not encouraged. Too much reading materials are handed out without 
being followed up L)y discussions. Project work was meriUoned but not 
encouraged or recjuircd. None of the students is working on a project." 
In a final statement she said, ''As far as I can see the materials are good 
but too fnuch for. 4 sessions and quite different from what I expected after 
reading tlic anrlouncerneht. " 

■Ui 
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IriForrnti tioD bbteiined frbfh iir .lews with eight other stMcients .vas 
consistent vviUi the sLnleinents abuve. All round out about the course from 
the "Qucirterly" and said they were disappointed. Althougfl they had 
positive remarks about tlie Iriatcrials - e.g. "the iiiatcrial is excellent, but 
for a course, not a workshop" - they found that the intense tiuie pressure 
did not allow faliuw-tlirougli on activitios or follovj'-up on assignments. 

In conclusion, the field test at the Eollege of DuPage encountered 
problems For a number of reasons: 

- the announcement of tlie course was misleading; 

too much material was covered. A reduction in the number of ses- 
sions froiri tlie curriculum materials would have decreased the time 
pressure somewhat; 

the lack of follow-up on tlie oiit-of-class assignments and the omission 
of the project work seem to have been unfavorable to the acceptance 
of the coLirse by the students. These are important features of the 
materials. 

students did not receive personal feedback and time pressure pre- 
vented opportLinities for adeqiiate discussions frorn occurring. 

Qiney Ceritral Colleg e. The course was announced in the class schedule 
for fall, 1979, and was also advertised in tlie local paper. ' Tlie course was 
lield in twelve two-hour sessions, and was offered for two Inours of credit. 
The set-up of the classroom was formal. The course v/as attended by six 
students, tliree men and three women. Members of the jjrojoct staff 
visited tlie ninth sessiori of the course. TI10 sessiori dealt with motivation. 
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Dbsprtc the formal set-up, the o . ,f^here vvas relaxed. Five students 
attended the sessiori. 

Iritcrvicw vvith the instructor: Art Mills, the instriictor, commented 
tluit he liked the materials and thinks they are good. He stated tiiat ho 
regretted that preparation took more time than lie. could afford, lie ex- 
pressed that as a result, he was ncjt always as well prepared as ho vvould 
have liked..- He also stated that he wished that some of the readings and 
activities were more ''chaHenging" , ''academic" and that more activities were 
liiicluded. He cjdt very positive responses from business persons in the 
community who v/cre vvillincj to serve as resource persons. Althbu(jh he 
offered support to the students in their project work, students acted quite 
independently in choosing their project areas. During the interview it 
became clear that some of tiic sugrjcstibhs in the materials had been over- 
looked. This indicated that guidelines for instructors and these sug- 
gestions in particular should be made more accessible to the instructor. 

Interviews with the students: 
All five students in attendance were interviewed. Four of them were al- 
ready self employed, either part time or full time. Qne was planning to 
become self employed in tlie near future. Three found out about the 
course from the class schedule, one from the advertisement, and. one was 
advised by the instructor. They expressed that the materials seemed to 
be good and worthwhile, but the parts of them were too general. It;vv'as 
suggested that more case studies and occupation-related information would 
be helpful, as Well as riibre lectures by guest speakers. Some found that 
the outcomes of some of the tests and activities were not explained 
adequately; Of the assighrficnts, the "obituary" was received especially 
favorably. One of the critical incidents was perceived as being un- 



realistic; Some of the students ressed disappointment because they 
expected a business management oriohtatidn. However, all of thein wre 
enthusiastic about their project vvbrl<, althougli they described it as time 
consuming and work-intensive. 



Cornmuniversity nt the YMCA/YWCA nt the University of Illinois at 
Champa ign-Urbana . Tlie class; Skills For Self Employment was offered on 
an experimental basis at the YMCA-YVVCA through the Commuhiversity 
prograrn. Cornmuniversity is a program sponsored by the YMCA-YV/CA 
designed to integrate and bridge the gap that often occurs between iho 
community and the university. Independent people who have different 
skills offer a riumber of courses for a period of weeks. The courses 
appeal to recreational, avbcational and personal growth pursuits of people 
in the community. They are attended mostly by university students. At 
the outset the instructors were advised that attendance generally decreases 
as the work pressure in university classes increases during the later part 
of the semester. 

The class was announced in an attachment to the cornmuniversity class 
schedule brochure for fall 1 979. The course was held in weekly 2^ hour 
sessions. Eight students registered for the course. Class attendance 
varied greatly. The setup was in conference room style. VVIiile the activh 
ties and other materials were received enthusiastically by students, atten- 
dance became erratic as had been advised at the outset. 

The Communiversity cloes not seem to be a generally favorable setting 
for tliis type of course. The activities require commitment and 
foilovj'-tiirough from students. This cannot be expected in a settling which 
attracts students likely to have other priorities. 

ERIC qij 



Workshop , In November 1 979 a ; i^sliop was held at tIio Universily of 
Illinois which Was attchcJccl by J^:; r / O'Bryari (ihstriictor, Danville Area 
CbmmUhity Cbllege], Art Mills (instructor, Qlncy Gentrai enllcge) , Arthur 
Miller (instructor, OIney Central Coiiege), Thomas Scanlan ( instriictor, 
projcct-coclir-cclor) , Nancy Flexiriah (instructor, project staff member], 
Cliristiah Lettrnayr (project staff meinber-evaluatorj . The purpose of the 
r))eeting was to discuss the experiences of the field tests and tlieir impact 
on the revision of the curriculum mnterials. 

It was generally agreed that the announcemcMil and description of Iho 
course are very important. Since it Is a hew course, students might come 
to class with wrong expectations if the course description is inaccurate or 
ambigiious. 

Some of the instructors had difficulty witli the organization of the 
materials resulting in some omissions arid misunderstanding. This was the 
reason for the reorganization of the materials and the introduction of 
graphic symbols in the revised edition. 

Different iriethods of student evaluation wore discussed. Conse- 
cjuently a student assessment inventory was incorporated into the final 
edition of the materials. 

Tlie instructors agreed that including examples fFoin their own per- 
sonal experience helped to liven » • the course. Because of the personal 
character of tlie skills, instructors should be able to find adequate ex- 
air.ples. Their effect of livening up the course seems to be very much 
licpohdent on the instructor. 

It was decided that the desire for more technical information men- 
tibhbd by some students cbuld be best satisfied by emphasizing the in- 
tegration of management and entrepr-enetrriai skills. As a result readings 
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in managcmct skills and questior -iating to the out-of-ciass activities 
have been added in the revised niiJierials. 

The discussion of the materials, session by session, led to the 
reformulation of some (^arts and imj^rovement of the explanations of some of 

t!ie..activi ties . and tliclr cvajuation . ~ - ■ - - 

. All instructors attchdihg found their experience with the materials 
and the students !n the course a predominantly positive one. AH of them 
intend to teach it again and to promote its' implementation in their colleges. 
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REACTIONS, EXTERNA; • VALtJATIONS AND CRITIQUES 

Exerpts uhcJ questions From letters recjarding the field test version of 
the materials are includcri below, 1 he curnrnents from ten sources rcf.5re- 
: sent: zi- sampling of- cvciluative feecibaek received by tlie pr(;ject staff. 
Many more reactions hove been received verbally. These comments 
assisted project staff in revising the materials, and considering possible 
audiences for dissemination. 

From: Edwin VV. Berg 

Professor of Business 

Moraine Valley CbmmUhity College 

Palos Hills, Illinois 

"Many thafiks for allowirig me to take part in critiquing your proposed 
course in Ehtreprciheurship . I think the idea is an exciting one and 
particularly today vvlicn so many students feel that they are being 
squeezed out by the system. The follov;ing may be of some help having 
taught a similar course at Moraine, and having. tauglU a Graduate Course 
in Marketing at tlie University of Chicago. 

"I think your outside res(Hjrce material is far ti)0 inadequate to really 
dig into the nature of a good entrepreneur. Tvvo-onc hour sessions with a 

single resource person "will give ah inkling of the nature of onlrepreneur- 

# - - 

ing and may give a few promises and caveats but I think it v^oulcl l^e a 
better and give a broader base if the student were to sec at least [bur 
different en trcprehcurs for one hoiir each. In selecting the en trepreiieurs 
it would be a gbcid idea to gel a variety of busiiiesses and a variety of 



chlreprcnelirs, pdrticUldrly by a iroLips. If tliis is hot rL'fisil.)le iWcn it 
vvciuld be d good idcii to bring luow: bdsiiicssthen to einss for tlie benefit of 
nil. Another possibility is t() take your TV recording eijuipment out and 
to Interview entrepreneurs st) tl1i)t several students rrioy benefit. 

"In doiiuj outside rcsedixly it iniglit l)e^ godvl iden for studcMits to 
look for the- duties of an entre[)reticur . Perhaps tliey could trail an en- 
trepreneur around fur one day and keep a diary on their activities. It 
vvould give a rnore realistic picture of the obligations of an entrepreneur 
tlian a l^rief ititervlcwi 

"Furtlier, it sliould be made clear to the student that all Jobs involve 
a res|.)onsibility and accbiihtabilily to soitieorVe. I have enclosed a brief out- 
line of stjine of the groups (individuals) that any entrepreneur would have 
to deal with in a typical bijsincss. The freedom is in taking the good or 
bad results of ones ()wn activities. Perhaps this could bo ihcot'pc)ratod 
into your section on decision ntakihg. 1 frequently use this myself in 
otitlining a general business or small business class.'' 

From: Erha O'Connor 
Coordinator 

Marketing and .Management 
Kislnvaukee College 
Malta; Illinois 

"Tharlk yau (ur including riio in your project nn Eht/*ef )rerTeurship 
Iiciucation. You ccM'tainly have a great project — it is exciting to be a |>art 
of the implementation. When an idiia is riglit — it se^rms to be developing 
sihiuitanoously across the country. We are hajipy t(j share otir riialeriais 
arid ideas vvitli you. 



'*FollowirKj ciro siiyycstions :^l(.litiohcil maloritils, ideas for activities, 
arid soine of our cxpericificesi . 

2; Bo volop i tic] a mJ-^aiai-girim g Com munity Resourc es: . . . 

I feel it is wise to briny corrirnuility resource people oh campus to 

av-iclress oroup wivinever possible -^^^ rather "than risking them to do it 

CIS M one-to-one situation. Must of tfie people serviny as resource 
personnel rmike $35,000 - $50,000 a year — this is about $17.50 to 
$25.00 an hour. IT their information can possible be shared by a 
group and they receive a small horiorarium for the visit — ydij arc 
more apt to have tliein on a rcjjeat basis. When it is necessary for 
one-to-one, I fool they should be paid a good hourly rate and that 
the student Ije made well aware of not abusing the privilege. 
3. Preplan Your Visit to l-icsource Person : 

a) Sample resume and cover letter enclosed. When it is appropriate 
to send the student to visit a business office, we send a resume 
with tlie letter of introduction. It is helpful to the business 
person to know 'where the student is coming from.* The 
resunie, of course, has many useful purposes for the student 
after this visit. . . . 
^1 . Otiicr Recomineridcd Materials, SU g cjestiohs , Etc. : 

I have included a news|)aper story 'Time runs down for family 
dream,' Dorotliy Collin, Ghicago Tribune, Sunday, March 1 1 , 1 979. 
This story iiiight be an interesting case ~ does this family really 
have the irUcrrial control at this time to start in a f^usiness or are 
these misfortunes really stalling devices? Gould they have their "act 
together" and be in business rather than spend so much time on the 
afipointments if they were really ready to go? 



5. CrUrbprGhcUrsliip Advi sory I . J ttoG — cacli program eiclopled should 
have ah advisory corriniittee. Their fuhclibhs could iriclude: re- 
cruiting Sf)eakars for LEV'Eh 1, finding resource people for LEEVEh \\, 
prdrhbtihcj the program in the cdmmunity, advising on course content 
and materials used , and evalua tion of the program. ... 

6. Evaluation : LEVEt I and LEVEh N. Today, with mal-practice suits 
so popular, a course outline should be looked at as a quasi-contract 
between student and institution. It is wise to spell but methods of 
cvaltiatioh and policies on attendance, tardiness, and partieipatibh . 



Some suggestions for evaluation: 

LEVEL I: Student JoUrfiril mil 

Out-of-Class Assignment .... 50?j 

Class Participation ....... 1 Q% 

LEVEL II: Self Evaluation Sheet ^{}% 

Student Project (Question) ... 70% 

Class Participation ....... 1 0 ?, 

Community Resources 1 0% 

]00% 



7. SmiiJ_Ulu5 Lness - Adini-n Ist ro tlon ■ — wluMiever possible, use Small 

Biisiness Administration materials aiid resource people. I f you refer 
to SBA specifically in outlines, catalog descriptions, nev;spapcr pro- 
fnotions, elc- , it will supply you witli a great amount of mat(irial 
films, wori<l)0()ks , speakers on latest I eg is la tion , etc. .• . 
I^cter Drucker is an advocate of developing entrepreneuricil talents in 
executives of large brgani/tcitions. So few will be "managers" today 
--far more will be doers tlie real enlreprcficurs ! Out of every ten 




ego stiJLlijhls, PctUr Dru siiys, nine wilj vvork for tlie iarcje 
orgahizatiun ; 01* this grou|.), unly two or three v/ill be "rnanagurs" 
getting work dcuie throLigh other people. This is wliy your prograrri 
is so exciting — we must fjreparo i\ grofil many more people to Find 
fulfillfnent in being (ioers — enlrcpreu x^tJ-cis — tluit's v/hcre tlie excite- 
ment is! 

Your program has treincncldus potential ~ I hope to keep in touch!" 

From: Sidney M. Bernstein 
Professor of Business 
Chicago City College 
Chicago, Illinois 

"I am interested in such material because I visualize it as an adjunct 
to work study or coop courses which have a dearth of text material suit- 
able to such a course. 

"I think you sliould change the term 'Interna! Control'. V/lien I first 
read it I percived it - in the context of entrepreheUrship - to be control 
with in ^ the finin. What the content covers, of course, is persona! self 
control. 

"Page 3 of the instructor's guide presents tlie traditional parts of 
nuinagement theory as docs the presentation of material concerning goals. 
This f)robab!y will be familiar to some students in a btisincss-orientcd 
cuirrieuluni Level I, liov;cvcr, seems to emphasize p ersonal attributes the 
student should learn. 

"1 must cofh|:>limeht you on tlie organization of the material. BecatJse 
of tlic pioneering aspect, I wouici expect faculty lo expect much assis- 
tance. The provision of transfx^i'ancies , hanciuiits, and class activity 
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gUiUcs are valuable here; Will i bo offered session by session as you 
have done, ur prepared in-kin<.l ..usters, i.e. dh activity book for all 
sessions made dvailable to tlic students? I like the idea of t\ student 
activities/readincjs text. 

"Level II, it seerns to ine, will be the level on which tiro course will 
succeed or fail. When you indicdte the textual material in "small business" 
area you probably recognize that the community college student will pro- 
bably be exposed - at least - to topics listed in level 2 in other classes. If 
this course Is also a co-op or work-study related, as well as for those in 
their own businesses, the nia terials here will have to be closer to tlie 
personal situation of the student than Is usually found in such texts. 

"I would encourage caution in the area on Level II v^hich may relate to 
entrepreneurial risk taking (a topic equally as important as internal control 
and risk), the resource person(s) play too strong a role (employers:^) 
entrepreneurial risk never becomes the student's problem. Also I would 
hope the program - and its relation to resource persons - does not become 
tin older Junior Acliievcfnent . 

"Yes, I would be Interested in what happens next oh tliis project." 

From: GrarU Moon 

Advocate for 1 nterhalional Relations 
Small ;3usiness Administration 
Washinyt()n, D. C. 

"Your 'Melhods cind Materials for Tm trepreneurship Educati()n' arrived 
tliis afternoon i\nd I was fascinated by the format and the content. Some 
years ago as a luiiversity professor I assigned a r:)ragmatic project to 
retailiog students to go througli the stepi> of establishing a rotnil store. 



This vvas received by soirie stu^ s as ci terrific opportuniry and by 
others t^s a headaelie; but when tiie projficts were cbriiplcted most of the 
students were enthusiastic about it. 

"It sccitis to :hc that the procedures, forfriat and content of your 
moterials, while voluminous, present a bridge between the classroom and 
the business world: the spcciaT assignments, the resource persons and the 
application of the materials by the student to meet his own interests and 
background. 

''With reference to my comment on the package, I would offer the 
following: 

a. There are soine ^duplicatidhs - for example the list of areas 
related to starting and operating a business are found in three places. 
(Repetition may be desirable) and also they are in different segments.; 

b. The illustrations are very good that these could be expanded or 
added to as experience dictates. 

c; The format is preliminary and could be made easier readings by 
use of headings, different colors, different and size of type, and other 
methods which you are uhdoijbtcdiy planning for the final printing. 

d. Tlie workbook approach has appeal and the student responses 
are an interesting addition," 

From: Patricia Cliristell, 
Instructor 

^•-^..^ Moline Adult Learning Center 

Mbline, Illinois 

"[f n trep'jrencurship Edcication h.as provided a v^ell-structured addition to 
my program in para professional training for human services. Working from 
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litci biisic prornibtj tliril in order t Minction as an effective helper, orie 
ihUst ijisd be an effective person, ...;vj«itecl £i heecl fur sequential prbgrajn to 
Tocus oh solf^awarehess and wiien necessary, chtincje. The iwaitability of 
the rnatericils fur this exact purpose was invaluable to me and my students. 
Many of my students were very weak in their written cornmUnicati()n skills 
arid the journal recjuircmcrit tended to make them iriorc comfortable with 
writing in general niid this was clearly demonstrated in a marked iin- 
|)rovcrncnt in their written assignments for this aspect of the program as 
well as; the other portions of the course. 

*'Althougli the entire program was Important in the developmental 
progress of the students, I feel that the two most valuable sections in 
Stage 1 were the sections on Inner Control and Human Relations. I found 
it very revealing to see huw tlie students becanie aware of their own power 
to control their lives, something C|u!tc foreign to most. The defeatest or 
defensive attitudes in many scctned to break cJown as they began to be 
accoUhtable for their own lives and the accompanying successes or fail- 
ures. Mistakes became a means of learning rather than an excuse for 
c|uitting. They became aware of these tendencies in themselves and uthers 
as well. Tlicy learned t() cofifront each other wlien negative games were 
f>laycd. These confrontations were at times gentle and at other times quite 
l:>rutal. The common feattire however; was always care and concern that 
the individLial was not sabatoging his own life and giving up his inner 
control tf; otiicrs or the fates. The activities themselves served to give 
the student a concri.^te manner ifi which to evaluate himself ajui provided 
(ixcellent materitil for further cliscussior'is . 
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"The (naterinls in liurnnn rui; :ms Ivjcl <i weaknUss .is far as in.ir pr-o- 
grain w<j:^; conconicd. I f cdnimuhiCv.Lioh vais to be verbal, the nature of t.ha 
activities tended Id focus nuVro on reading and hot as much on actual 
practice at becoming better. Although the articles v/cre intcrestinn , they 
tended to t)e a bit too theoretical and the students did not respond as well 
as I felt they sfibukl. Many of the gaps were filled in by other parts of 
the program in paraprofessional training and perhaps tliis return to a 
tlicoretlcal approach was what caused the students to bd Uninterested. In 
the area of loadorship, inost of the class was far from this refined ability 
and thoy were simply emerging individuals at this stage and were not 
yet ready to take on the responsibilities of leadership. Within the class, 
leaders did develop, hovvever these leaders tendrd to be the older students 
of the class, who were given tl'iis role more out of respect tiian leadership 
abilities. (The studcnits ranged in age from 19 to 5,:). In addition, one 
student had v/ork<:d fo: several years in the field of human services and 
his expertise bacainc; a living textbook for the students. IMs recollections 
of case studies bbcaiDe more relevant than the material in the entre- 
preneurial cducatinns chapter, j feel that I may cliange the order of tfie 
program for the next clatiiS, placing llunian Relations after Inner Gontroh 
Perh;i|)i this wi;i eliminate some of the difficulties we encountered this first 
time . 

"Innovation was difficult for lire students to apply fur they con- 
tinuously atiem[>tcd tn associate tlie ri.atiorial witli concrete materials. It 
was dif';:ctiif. ^o sec |\ow they would apply this aspect, to their work witfi 
individuals. Eventually, they were able lo see how when they were 
helj^ing an individual determine alternatives for nroblem solving that they 
were indeed having to use tfieir skills In innovation. It v.'as interesting 
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for rno to soo hiow limited tlic sit. its wore in tlicir ability to braihstbrfh 
cjnd. comb Up witli hcvv ideas. As their own scIFcbhfiderice increased 
however, there v/as ah ^iccbnii^ahying increase !n this rilDility as well. 

"i3ecision making was an oxcoilent friecins for the students to become 
more nwcirc of themselves. I intend to spend rnore time in the next class 
ou the attitudes arid a|:)proaches to decision making in order that students 
can recognize these qualities in their clients in the future as well as 
theinselves. This will of course help tliern make decisions on what method 
will be most valuoble in helping others. 

"Stage 2 of Entrepreneurship Education was very vajual5le to rno. The 
students were required to spend four weeks in a field experience, working 
fbUr days each week, six-hours a day in a human service agency. Rather 
than malting it a simple work experience, students were able to tie the 
rnaterials tiiey had learned in class to what was happening in the human 
services world. I felt rhore confident about what they wore doing, and it 
gave them some direction in their practical project. The areas tlicy chose 
to focus on for tliomes included: Brokering, Outreach , Advocating , 
Mobilizing, Counseling, Consulting, RbhabilitatirVg , Information Collection, 
and Information Management. The specific types of field experiences 
available this time were (specific agencies) Rock Island .County Council on 
Alcoholism, Freedom House (drug abuse clinic], Skip-a-Long Daycare, 
SKILLS, ( F^chabilitatioh vvbrkshdp for tlic handicapped), Project Now 
(Kldbrly Services and Food Stamp prograrit assistant), bincoln-j rvrng 
School (working wiUi the Hearing Impaired cliild). The agencies were 
very supportive of putting students to work in fulfilling jobs and not in 
timc-cbhsUitiihg bUsy work. They wore given responsibilities and were 
able to do vvoll in their jobs. At tliis time, one student has been asked to 
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npply for a job in Iho eujcncy (!: U) liio purfonncince rkiriny this fieid 
uxpcirienco. ilapofiilly, other studiMUs will lie offered siinilijr .Ipplicatibris. 

"Bciciuise I iirn required by brie ddj)Ortmont to eJdfriinistcr tests, i fouiid 
t(ie variety oT evrilucition innterials equciNy ^nv^llu^lble. When you fiavc 
students six fmurs n dcjy, tiie <jrnuunt of tirrie and energy available for out 
of* class propur Dillon becbines liitiited. 

"As a general evaluation of the forogram, I felt It excellent and very 
Qdsy to adapt to the specific needs of my program. I feel that any teacher 
could adapt it witli siinilar ease. The reading level is af)propriate. Al- 
thdugli it is hot too difficult, it does not offend the student as being too 
easy. I feel the critical incidents and the supf^lementary rcadiiigs f«jll into 
the same category. 

"In cohclusidh, I found the program to be extremely helpful in my 
f.irbgram and will l:>e using it. again v;ith my next class beginning 5-12-o0. 

"Below are some sf)ecific comments given by participants in the last 
class. 

'The materials forced the surfacing of old hostilities wltliin myself which I 
was forced to openly deal with. It was time to learn who is in control of 
my life.' 

Reactions to obituary activity: 

'I wblild not write this assignment because it was like [Dotting" out a con- 
tract on myself . ' 



M wrote the obituary on the v/all the Wnon closet vvfiere no one ci\n see 
it; On paper, niy own death bccufKi* too rc;.ji to me.' 

'Reality perception has cciused ine to look at old goals, evaluate them, and 
decide whether or not to change lliose goals. I never bothered before.' 



'Coals to me arc responsibilities. They do not heed to be written. They 
need to be done. ' 

'I live one day at a tiiTie since niy heart surgery. I don't see a need to 
plan far ahead. I make my decisions based on past experiences and deal 
with life one day at a time.' (Student is 50). 

'The cofitract forced me to do sbinethihg that I hadn't follov/ed tliroUgh on 
before. It was nice to see the job accofnpllshed . ' 

'If assumptions are a $2-word for common sense, it is easy to uhdcrstahd 
how faulty assumptions get in the way.' 

'YoLJ can't learn without inistakes, arid you don't make mistakes unless you 
tiiko risks, so if you want to learn, you (MUST risk,' 

M used to think so much, I never did decide.' ; 

'I. alwa>^s,./used.-^my.- gut r.aaction.,.. -.and. those reactions were not always too 

wise. ' 
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'Thciriks tu tlic i*)rtxjrnin, 'I nm nui i: shy lilLIc girl who nlvvnys Icl every- 
one ciso rnake all Ihc decisions in her lifo; I now am not ol'raid to say 
whdt i tliink cinil mako my own decisions, i nni now responsible for mo, 
my life, iVnU what luipj^ehs. C()oU"or bad, it is rny decision, :ind how I ain 
strong eriough to live witli what hcj[:)[*:)ens and learn frorn it.' 

"! think the students speak for themselves. The prograiri works." 

F^rbni: Jndy Murashige 
Project Assistant 

Department of Sccoridary Eciucaiion 

Southern I llinois Univc^rsi ty 

lEdwardsville, Illinois 
"Thank ydu very much for the materials on ErUrcpreneurial Skills. 
They are excellent. in studying them from tlie perspective of teaching 
women entering school after n prolonged absence I find the sections on 
Inner Control and rjoclsion Making the most applicable. Generally these 
wbrnen need guidance arid support in dealing witli these fund^iiTicntal issues 
before they are prepared to ex|;)and their horizon to include the kind of 
tliitiking necessary in the sections on Innovation and lluman Relatii^ns. 
Frequently the skills arid talents they perceive themselves as fiavihg fallen 
into a somewhat typical "hoinemaker" category. In exj^lbring fiossiblo use 
of their talents In the business area they are likely to select areas such as 
craft, knitting, or material shops. After deeper insiglits into themselves 
have dcveloj^ed, they are more able to consider untraditional areas in 
business. 

i "A smaller audience which 1 cledl with involves tlie wom.ari, often a 
displaced homcmakcr, who has lier ov;n business. (exarTjjjile: A l)cauty 



61 

shupj As prugrnnis clovclop tuition :>> for the (lispkicocl . hdincrnakor I soe a 
rOiM hcccl bcincj rndt for lliis nudicnce witli tho tiso of your nniterlals. 

Froin: Robert Schnrsich 

Cddper^jtivc Work Trciining 
Wheaton North High School 
Whoiiton, Illinois 

'M feci it hns been niy privilege rincJ honor to be cible to use your 
tfhtrepreneurial skills books. I have tried to break some of tlie units 
clown to specifics. 

"Inner Control - The Levchsoh's attitude stateinenl was hard to follow 
in the scoring. The students enjoyed the stories about taking calculated 
risks, it brought a realism about calculating risks. 

"bong Term Coals - This section we shortericd because tlic high sciiool 
students are hot ready for placing goals that far in tiie future; tlie short 
range goals were realistic. The guidelines for setting goals made it easier 
for the students and it put goals in a perspective that the students were 
able to understand. 

"Confidence Building was one of tiic better tinits for the students. We 
brought in some outside Information along with the material for the book. 
The Cjuestlon of wtiat is a contract Crune up so we spent time explaining 
wliat a contract was. This was a short unit but I felt it proved to be 
beneficial . 

"Reality and innovation were lumped as the same linit. After noinq 
tl^rough the exercises in the book, some of the students were asking "how 
do I get to where I want to go". It created some good discussions in 



"Uccisibhs - Thci cjuostiuriii.j -n tiocisiUiT hiakincj scdinU<i to yo flat. 
I thbtujht I wocilcl be cible to dr«r.. .soiriii students into a cirjss discussion 
with tfiis, but it didn't work. After we got into the unit tlie ciiscusslon 
picked Up dnd questions Ccirno out, esjiecially on the four approaches to 
inakihy decisions cihd the five ste|) guide for rhdking decisions. We started 
the decision making work sheet but dropped.it; either the hlgfi scliool 
students weren't ready or I didn't approach tlic material correctly. 

"Ifi the Human Relations section, tlie students related to it very easy, 
the handout on perceptions of self seemed to go over big. In some cases 
it was the first time u student looked at themselves as others saw them. 
We took the "Mollahds" test and f:)inhcd on their forehead if they were IRA 
or whatever. It eas fun and was also ihrormative to the students. 

"The Communication Skills was Informative but it wasn't received with 
a loud applause. I feel the next time I present this material, I will ap- 
proach it in a different manner. 

Supplementary - A group of three students tiad to set up their own 
business. Ttiey first had to decide on what type of business and why - 
site selcctidrl, finailcos, how many employees, what their duties would be, 
budget for the first year, yearly income projectiofi and how they arrived 
at tfiis. The students used ttic supplementary material supplied and found 
valuable ihfbrnlatibn. They spoke with resource people from the com- 
munity • 

"Ovei^viev? - 1 feel the material was excellent. I made some mistcikes 
wfiich 1 will correct next time I go through this material. One mistake was 
having too large a group. I was working with two groups; the first group 
was tliirty and ttic second was twenty-five. I feel that 15 to 20 would be 
a nice size group to handle. 
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"The pusilivo points lli«U Cm niil of Uiis liiatoriiil Wcis lliot sowwi of 
Uu; sUiUerit^ now tuive ii goal to \;ork townrci, it litis [JUt cduccition into 
some t.)er',>pectivo vvitli Iho stuciarUs' lives. I feel lluit tliis mciieritil cnn be 
Used witli jjeople from 16-1)0. There is chbucjh infbrrrialion lb go into 
depth on a siibejet or it Ccin be spread into parts. 

•'Acjain, 1 wisli to thank you for shariny your information aru.l material 
with rno and I Ctin assure you I will Continue to use witli rny classes in tlie 
futLire. " 

^roni: Phil if j A . Neck - 
Chief 

Small ErUerprlse Development Scct!<jn 

Busiriess Manarjetnerit Divisiori 

I n tcrnatiohal Labor Office 

Geneva 

Swit2crland 

"Tiiis fj>rojbct prbf>bsal as outlined is both interesting and timely since 
tlie Internation.il Lal^our Office is presently reviewing national traiiiing 
inetliods and inatericHs wliich could have apf^lications for proinoting cntro- 
[)reneurial bcluiviour through vbcatibrial trairiihg t^^^"^>y f"^nis . In particular, 
the f)r(ji.)ostil a[>peals since it a[)pear:s to lend itself to a rnoclular approach 
wliich vvoulcl l>lend with tlic I.L.O.'s current moclules of employable skills 
progriUJi. In r:iiUiy resf^iects, this a[^j)r{.iach reciiitirneiuled in y(Hi pr'b[X)sal 
should supi^lenient other trtiining as[)ects wliich tlie I.L.D. is also pre- 
sently reviewing. Ftjr therrnore, the field of entre[)reneurship education is 
unc)ueslionably a iriucli neglecteci one: hi s{)ite of requests froin virtually 
all nienilxM* states Mu^ I.L.O., iitUil flow, l^as nol boeri tible to sugrrcSc 
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«i[>proi.)riale training rntilcrinls n: ;;;eiiiods for eciuCtUincj in entro- 
prenoursliip, A\(:JUiUonc!lly , this pcirticulLir proposal nicrits cricouragcinch t 
buCtiuso it fDCuses on clevclbpiiirj cippropricite currictjlrj vvliicli sebhi$ i\ 
locjical placLi to sttirt in this relatively jicw fiukK I note that toachinrj 
tticthods will follow as n later phase in this overall program. 

"Ab suggested earlier, the nvdin feature of the project, to rny rruhcJ, is 
tli«)t it goes a good way to overcoming many of the problems posed by the 
'missing link' thrown up in prcviaus cntrepreneurship studies, namely tlic 
supply of CMUrepreneurshi|D training materials. Although mucfi research 
lias been carried out to ideR*t4fy the cliaracteristics of entrepreneurs, the 
literature sadly neglects tliis imf:)ortant aspect of how to develop people to 
become entrepreneurs. I arh confident that this project is a step in the 
right direction to help remove the obvious ga|) in vocational and manage- 
ment development programs. 

"Whereas this approach of presenting ehtrepreneUrship cducatidh 
materials is for the post-secondary level, may I also suggest that because 
so luuch present etnphasls on cntrepreneurship development seems to be a 
post education phenonomcn where attempts are made to proiiiote cntrepre- 
neurship (|ualities in ped|)lc presently in the labour force and long since 
departed from the more formal educational activities; then if entrepreneurs 
.ire in their formative stages, namely during their formal education years. 

"I certainly agree that tfio central thcino of personal causation must be 
ttiken as the focal point of the whole project propos<il, by emphasizing it 
continuously . 

"The proposal has at least one novel approach in that it builds from 
the cbnccptu«1l to the practical level. This differs frbn^ af^iprbaclies 
adopted by others In tliis field who seem to be soltl on tfie idea that con- 
id 
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ccptUcil activities should be drav;: . oin rcahlifo or (JXporimcnUal situatidhs 
vviUi ^ result that praclicjl Inst;.* ^iro ciniJhasizccI with only n few 
concuptudi icle^is bciny drawn from the dxpcrichco su gained, I don't think 
it is at ail illogical that the conee|)tual stage could or should precede the 
practical application as proposed in this project. 

"Throucjhout lliis project proposal the logical sbquchcihg of events 
provides the overall impression of a bdlancj d researcli proposal which 
ought to bring to ligfU many useful applications for etUrepreneurship 
educational programs. I believe and hope tliey will not be confined to post 
secondary education levels only, but should find further application In 
secondary and oven primary levels in helping to develop the particular 
entreprer-ieurial qualitius reqLiired by ci future workforce, be they in public 
or private ernployment . " 

Froni: Nick Head, Director 

Career Guidance Coiitcr, Region 5 
Oregon , Illinois 

"1 have been using niuch of tlie materials !n my business/rnanagernen t 
internsliii). This is a work-related class where students are placed in 
training statiofis. . . The supuleinen tary mati^riiils and some of the 
activities have provided soflie basic structure for wiese seminars, Tbci 
students fitive h.'id many favorable comiiKMits - es|H)cially on tlio readings. 
Next semester I want to use even more of the ''LnU'epreneUrship Materials" 
in this class. l^ia/'V of my interiis (ire cnployed in Small Businc)sses so I 
think tlle maleridls are- esj^ecially useful here." 



ERIC 



From: David IM(jrc(j.jli 

Business M<inriyenient Insiruclor 

Kaskaskic'i Coll 090 

Kaskaskia, Illinois 
''(The matoriiilsj vvoulcl prove usofui in clririfying iriy thinking <"ind 
studyiiiy of iMo career dbveldpnient prdcoss, particularly ns it finds 
fruition \n 'scl f-placernent' . I am excited and encouraged by Uie work you 
arc doing . 

The fbrriuiLive evalua tioi'i included a pilot field test, field tests, and 
review by outside people. The evaluation rnetliods revealed certain 
strengths and weaknesses in the rnateriais. Data from the formative evalua- 
tion wore used for diagnostic purposes to provide inforinatidn fur changes, 
irriprdvements resulting in aii iiTi|j>rovecl pr^>duct. The summative evalua- 
tion, vv/hicli will Ipe complete., icrrlng Plinse IV will jodgc the value of t!ic 
final [jruduct. 
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COURSE V 1 LINE 

It is the ri'spansibiiitv of iha fuculty. working with the adihihistratiori, to develop general course 
OQtiines; These outlines describe (:ou-5,;s. identity course obieetives; and aa; used as guides to help 
insure that the students enrolled in mulu sectioii ..nd soquehtiiji courses will have an equal opportunity 
to reach designated goals. (This iipplies to iill courses:) 

CoursePref.x and Numbers ^^'' ^^ I ^^-^ Glass Rours ..,L., Lab Hours Credit Hours 

Skfl4\S\Tor Self Enployrnent 

Course Title 



Description bf Course. 

A. Catalog description bf course (may be less, but not more than 40 words). 

Decision making^ risk takiny^ reallt^^ perception, and other entrepreneurial 
skills, are explored and applied to the different aspects of small business 
Successful business owners will cooperate with students to provide first- 
hand knowledge and experience in specific area of small business managenient 



B. Prerequisites (and special conditions for er^rbllment. if any). 

None although BUS 117 is recoainended. (^i^All Bosi^^^s: M^^^z^hCh^ 



Textbooks and Materials reciuired: 

Sirdpdlls. Nicholas C, Small Business mjiagenient - A Gujde to Eritrepreneurship 
Houghton-Hlfflih, 1977 



III. Methods of Pre<;entinion. (Special facilities and equipment heeded to support course;) 
Classrooin Activities 

Student Projects _ _ . 

Involvement of conwnunity business people on a voluntary basis; 

Lecture-Discussion 

Siirall Group discussions 

IV. Methods bt Evaluation. - ii i 

1 lar^ge or 4 mini projects (Depending on student needs) grade:! on newiV 

learned skills applied to project 
O^-^ //OS 



Students will beecJ?o aware of their current ^ _ 
beliefs in Internal control i control by powerful 
others i and control by cliance. ^ 
Students will clarify their long tenii_goals by 
caiiparino two self-written "obituaries". 
Students sill develop their goal setting skills 
bybecaning fa^illiar with gul^ines for setting 

goals. -. - - 

Students will learn and practice a techn1()ue 

for building self confidence. 
Students will distinquish between assyir?t1ons 
which are useful and those which can impair 
reality pereeptien. 

•Students will analyze their risk-taking styles.: 

Students will. consciously practice the "listing' 

K'Lnod for stin'ulating new Ideas. 

Students will produce Innovative. ideas to. solve 
.a problem through the brainstonoing technitjue. 

S:'idents will practice. the "checkerboard"^ 

t'^^iniciue to generate iiinovativs conbinatiens; 
Sui'l'}nts will practice the "part-changing" methi 
(;•' rirC'lucin'j nc"**' ideas. 

Sr,,!,it^ will exaiTine their present styles of 

^■:.':iii..'n maki/ig, -- ■ ■ 

...Sr-K.::its will e-uxire how collecting and 

ur-;t'ii;i!uj 1nfoiT,iation can lirprove their 
I /^.v5s In tilling decisions. 

iiihl-c-i viii: identify and apply fcur approache 
. fi (Mki^vj decisions, 

.'■,v..!,T;tN will practice^using a step-by-ste? 
f'j!- niakii;;] dee" 



I. 



II. 



III. Decision Haking 



Goafse Prefix and Nuinber , 



UJll / 1 



BiHAvibfiAt Mtim 



'in-: 



Scudehts will develop an anderstaiiding of how 
their career aspirations relate to their needs; 
jt'jdents will gain an openess 6f the tendency 
to be more critical of Other people than they 
are of the,iiselves. 

Students will identify ways of ifiprovlng their 
cciMDunications skills. 

yjjdents.will becodie faiiii liar. with the adyantagc|S 
and' disadvantage! of three different patterns 
ijf ccwnlcatton, 

students will apply self .wployK'nt skills in 
o-/i!iun1ty by pUnnincj and eaupletiny one (iiajor 
ir.t or 4 mini projects In one or more of the 
areas: 

a, Deciding en a product and market 

b. Selecting a location 
r. Obtaining Initial capital 
;!; Ciiooslng a. legal form of organization 
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f. '/■•.'lit and collection 

>], fc/ertisint; and sales praiioticn 

ii. b.iiioyee and ccrpunity relations 

i. ic'.'icjnce 



TOPICAL OUTLINE 



IV. Human Relations Ability 



V. Appjication of Skills For Self EcplG}Trient 
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Hii rc I a Ht'cui ; .Coor J i un tor 
Conmunicy i nf o rma t ton Office 
(2i7) 35i-2238 
December 21; 19 78 



KpK iM:ii:uiA'n: kllusi: 



fSiEXA/S REbEASE 



eOb'RSE FOCUSKS ON SELF ein.OYMHNT SKILLS 



! Parkland Cbiicgu is offering a special general studies coarse 

durinj.^ the spring semester cntitied ".Skiiis For Self EniploymcMi t . *' This 
coarse compiemenL.s the Small BusinuiiS Management course already being 



Decision making, risk taking, reality perception, nnd other eritre- 
prentHiriai skiiis will be explored and applied to the different aspects 
ut small business. Successful business owners will cooperate with stu- 
dents to provide firsr-Iiand knowl !ge and expcirience in specific areas of 



already U\ business and those who are considering starting their owii busi- 
ness . 

The class will iiieet on Mondays from 7-9:^*5 p.m. in a227 at Park- 
land College beglhhlhg January 22. 

Registration by mall is possible nntti January 8. Forms are 
.ivaliabie in tlje Spring Timetable which was mailed to every household in 
District 303 ur by calling the Parkland College Office of Admissions and 
Kecoxnis. Registration on campus for part-time students ts on January 
H)-17 from ll:3U a.m. -2 p.m. and 6-8:3G p.m., and January 18 from r*-8:30 p.m. 



of f ered . 



small busiiiess management. 



The course is doslgiied for both th.osr people 
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Danville Area Gbmrhiihity Gbliegt 



Septombcr 24, 1979 



Tho Electric Service Company 
R.R. i 

Ricigefcirm, IL 61870 
Dear Manager : 

Have you felt the need for better control of the personal skills necessary 
for your business operations? If so, we have a course that can help you 
improve your busines.s skills; The Business Department of DAGC is offering a 
new class in skills for self-employment. 

Skills for Sclf-Emplbymeht is a course for people who are considering going 
into business or improving their skills in time-management. You will learn the 
personal skills needed in order to be an effective entrepreneur. Examples of 
these skills are innovation, decision making, planning and setting goals, human 
relations, and risk taking. 

Your course will include opportunities to learn and practice entrepreneurial 
^is^ skills. In addition to classroom activities, you will meet and talk with 
experienced business owners in the community. 

Yv)ur class will meet on V/odnesdays from 6:00 - 8:15 P;M; starting 
September 26, 1979 in Room 9-205 on campus. Y'ou may register in the 
Arlmihistratioh Building > DACC o;r by calling the rbgistratibh office at 443-1811 
EkI. 339. The course^ BUSEM 200 NZ, is a college credit course carrying 2 
semester hours of credit with tuition being $13.50 per credit hour. The college 
credit is appUcable toward an associate degree in Business. 

If you would like further Information, please call us at 443-1811 Ext; 330 
or 314. Remcinbor, an investment in YOURSELF is the best invcstnicnt you can 



make 



Sincerely 




harry Ilinkle, Chairman 
Business Department 



Jerry O'Eryan, Coui-se Instructor 
Business bepartment 
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2000 East Mnin Strdol 



Danvillo, lllinoin 61832 



(217) 443-1811 




Danvilld Aroa O 
Cdur;> 



.Tiiriuiil ty 
'.1 ino 



•:nterpi: Lsiiuj i I I f; for S o 1 f - MrnpLoynierit;- 
Course Tit Id 



Cr ed i t. ( Lec/L<ib ) 



.1 . Ceur:;o Denr' ript i on ( subject-. inat.i:or c:-ov<*rocij ; 



Thin cour5:;e compii iri»:'Mts the r;mai..l buiitiu;r;s mnncUjainon I. uvnirso: Decision mrikiriq, 
rtsk trnkina, ronliuy porcoption, tUicl oLhdr entrcprchcur ial skilli;, aro cxplbrGci 



and applied Lo Lho diffbrbrit aflpccts of 
bus i. n o s i» own b r s w i 1 1 cob p c r a t b with f 
and ex|Derienco in r.[>ecific areas of r^in.t 



'inn II business ihitiei tion . Suc-bssf ul 

Mt:r. to provide first-hand knowledge 
1 business management. 



J I, 



C *<_> \ irso n i :! I ; ; a nd ub j c c t i v n i\ ; 



Kn t ropr(?ruM.irsh ip bducatiun is c6ncerni:Hi wit.li lU'vbloping and applying a liumljiT of 
personal skills, such as intorrial control, innovation, human relations ability, 
planning and decision makinu. While those skills are assets in -lany walks of 
lift', they are of si>eciat significance to tliosc interested in evening and operaMrig 
tlioir own businesses. 

The eh treprtMieurshij) education course is designed to facilitate the l'ai.;ing and 
.uul application of entrepreneurial skills at two levels. At both levels, the cog- 
rut: ive, aftectivc and behaviorai aspects of en treprcneur:;iii p are addressed. 

At tin.? fir:;t l^ivbi, studerlt-.s are irivolved in both clasr: .liitl biil-o f-cl ass activities. 
The purpbile of tlie claiis activities is to introduce ^:l:udents t:o the concents and 
f;kilts of entreprencun;h i p. i'lie but-of-class activit-ies provide students with an 
o!>portunlty to apply entroprenouria 1 skills to specific events in their personal 
livr.'s. Tiie skills are tr(Nited as an i:ntcgrat:ed group rat;liar than as a collection 
of iiu)lat(Hl it.ems. As each new skill is introduced, it. is related to previously 
Leaf iu?d ski l is . 
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At the second Ic^vel, studcuits are given an opportunity to apply en tre; u'onbur ia 1 
skills to start-u|> phases of owning and ope? rating a smti 11 business. Students 
help <iesv(jn and carry out a number of projtK.-ts. I'lxamples of project tlicmes are: 
,-.vtet. ermi tii ng a product' or market, seLoctJnq .i location, obtaining initial capital 

fi- ■ - - - - --- -- . - - 

if 

|il .1 i n i I ) q o[ i r^i f o r rna t. i o n vni] a r d 1 n g b u : ; i n e r 

lying the skills introduced at the first level. 

ire communi ty oriented in th.it t[\ey are 



credit and cbl, lections. While biie im[)ortatit: outcojii(^ oT tliesr: prbjocts is the 

s t: a r t - u p , j ) r i iria r y bmpha s i s i s on a p- 



li^^roject^ 



i.nifd einented by stuflen?s with tho 
r*rior* arp*CM.;nient ir. iibtri i ricd from tlie 
iil act' l>''t,w<'cn re:;- ■ ;: t"<' : ('r '^(.»'is and 
^Mit u«.lent :; if.; t->n a on(?-to~bne l)ar;is. Tiie wr»fkly class ji^'ssibns lU the •.<.N;o:i'l Ir^vel 
u^icd disciiss {project dbvelbpm«»rit ami implbineut a t i on , to uive assistancre tfi 
i!;tud'»nts in solving prol)lem:; they encotinter and to carry out additional learn i j 
nctivtt ic?'. relat:ed to business start-up. 



.jjtelj^ of rfMicnirce i^n'rions in t'ho corninunit:y . 
j"^r» e;oi I rt 'c p('r^;oilS \ *) tak'' ni t.hi» {•r(Mii'arn. (* 

A\ r» 



A hiiinber of prciect;; ]\ro j^re-di'S i giiod \:o fiimil i vir i j-ie st.iideiits with th'» prrrpHtt 
i^nnM.hod. however, i:h»» !!i)cus of the CfMirsr* i:; to go rr()iii a situatibri wiiicli is 
l^;tru«''t\ired tor tlie r;tudcnt s to ;\ sit u.it'ion whi.{;h tln^ r;} ndf^nts structure for thcm- 
|setves; In this, wa/, students gradually take ref;[H:)n!; ibi i. i ty for their own learn- 

|hKj, an important eleinent in er) trepf eheiirsh i j) education. 



Si 



A; I nt-.urrui L Coiitrol 

L. f:tucli'hts will hhcoiiio aw.;iro of ♦ hi;r i r c-urroiit: b^vli.ofs in iriLorncii control, 
cMJi^^rol. by r^owrirrul othorf;, aiul cbiitrbl by ciiahco. 

2. StwdcriLs wlli claiiEy liioir lonq teem qoalrj by compar i nq two snl f-wri t ten 
"'">b t t:\iartos" ; 

M SiU'Unti: wl.il t»'Vt),LD[) t:}ietr cjoal i^jottincj skriis by becoini.nq familiar with 

qii itle 1 1 ri^L's for sr-ttiri-j cjoali;: 
'I. St.uviorits will, loarh and [>raf:tice a tochi) 1 < for buiJciinq ^^^-1 f cnnfidonce; 
*>. r;i.uclontr; will dlst. i rujii i.i:ih bolw^'Oii asjiunij jtibns wliicH are useful 'and thdiio 

wliic:h can iinpair roil i by percof »t ion . 

0. Students wtii anaty;:t.. tiieir r i sk-tak i.ng styles. 

H. Lniibva t ibr^ 

1. Students will coni^ciously practice the "li.stiiuj" inbtHbd for y tiriiulati ng 
nc}V7 ideas. 

Studontr. win [)rn(luc:o innovative idcar; to f:olvc a problem through tho. 

bra In r.tbrrri Lhy t:ccliniriUG . 

3. Students Will practice the "cliockorbua rd" tochniquo to qoneratc innovative 
(*i Jirl.) i na t ions . 

4. students will practice the "[jart-changi nq" mctliod of produciijq new ideas. 
C. necisiori Mak i nj 

j. Studerits wi 1 ! examine tliciir present j^tyLo!: of deci si.on liiak i nq : 

.1. Students will examine how cbl ] eel:, i n<'i and or(|an i :*. i n : ihfbrmatibh carl 

improve t.litvir e f f oct L vene^;s in maki.nq fie* - i s i r^i s . 

.t: St:tide!U:5 will: identify arid apply four a|.»i»roac:in s to maki:v; docisio!is. 

A. Students will, practice usinq a j:i:ep-by-stc;p quvde for inakinq decisiorr-*. 

n. Human Relations AbiiJ.ty 

1. students will. fleveLo|> an und*.' rstand inq of how their career aspirations 
rr-late to their neecis. 

2. Students will qain an o|><rnes.s of t tendency to be more critical of 
other peopl e thaii they are of tlii^insol ves . 

J. StvKi'Mits will identify ways of i ln])rcn^Lhq the i.r copnuiu ca I ions r;k.iL]s: , 
4. Sfuci<.!nts will become famiii.ir with the advantages and disadvantages of 
throe different patterns of conimunica ti on . 



K. Application bt Skills for Self l-nudoyiTient 



Tile siudentr; will aj^^ly self emp 1 byrm-nt sk i 1 1 5; i n iho community by |)lanninq 
arul coni|>let .inq <mio major product or A mi.ni projects in one or mc>re c:f the 
following areas: 

a. IJer.-idiiirf oil a proriuct and marked: 

h. Select iru) a loccitibn 

c. Obtaining initial caj.Utal 

d. Choo!;inq a legal form of brgaru ;^a t i bh 
e; i^ecor^lkeep inq 

f. Credi.t ancl (:oii»>ciion 

tj. Advor t i /; i tig and sa le;; promol i on 

li. i:inj>Lbyee and community relations 

O i. rriJHirance 

ERJC S., 



f* 1 /ififwdoih A(.-l: i. V it:if?:; 

. invoj vcmo/it: oi" coimnunii:y Inn; i jujoj ci voluril.ciiy b/irils. 

f .oc i[ I r - h ! H c ii s 5: i on • 
Small Group duicUss i o:ij: 

Hbiiu^wo r k r oqvi i. red : 

V. McM:ho< is oi' ttKit i :ori. . ( t:< >irt:-,_|u:u^ft;u;.u^,,. ^U-^icU;JtUoi> , eLc, ) : 

1 larvin or '\ ihihi i »r di rc; t: r; ( Dopendiiit/ on r;t:udcnt: tiood:;) ^iradc-d on nowly .Loairicd 

skiLlH ::ippl.Lod t.b i'ro^i;cl: 
Q\\ i, z::es 

C I a s s f ).i r t: i (..• i. | )a t io n 
Final paper 

^ • j>4--( M icc in. i o r i a L s ( Tt ' x I , LUi[!£^_J!l£iti!i!- ^ nov/: ; i 1 ) , e t : c . j . P i e a s e list: 

i?5lViLifl.^r'J-_i?^LjL ^'roducL or Mar ket 

MA 1B7, SBBt, SnB2, SIMV:), f^BHl;^ SBI.n.3, ;MUi55, ^\^\^CA , f:MBGb, SBB77, SBBB^^. 

Kg-l^i: i iHLc^I .ocat:ibn 

SMAU;5, <;MA152, SMAlf34. 
Oi-H:a ui j^mj I n i t iat Cani l;n l 
MAI. 70, MA2JS, SMA Un, OP [-.IB., 
Cl)<:>os i nq a i.<.-c|aj. Ponn of Ofij/in i.na Lion 
MA2 2^,- MA23i . 

MA:^:»0, MA22^:3, SMAI^O, SMAUO, SMA142, 1;;MA144, 5^MA1:55, SMAinC, SBBIL). 

nA2^2, SMAPI^l, SBBJ.1. . 
A(.lv<u I i s i wj J aui^S^i h^'. iM-fjinol: ,i (M; 
■ MAr*.). MAl^r). MA:I0:}, MAMIO, SMA.LII, SMA1:U, SMA12^;, SMAIGO, fu'lAlhl, :^:BB79. 
' ^by'S' and i:bi.iinuiu. i: y ; pf vl . d i.onr; 
,:^-^tAl91., MA197, MA20B, MAiHB, SMA128, SMA I 4 S , ' SMA 16 2 , SMAK^:"^. 
rnrajtaiir.c 
MA22.\ SMAl'IB. 
Fh-^j' i ne:v;s i'lanning 

Ma^IB, MA221, SMA150, SMA153. 
O This \ i:\t will helr-» sLiidonts refer t.c^ luat.erlals wheri p.lrUinind atid c/onitucd" Liv; prciect:^:: 

ERIC . 



iin i.voTM i Ly o\ rllir:(jiE; - lu\W'Vk - UjI: i.:MLre[:»roti<.*ursh.i.[) iv-ii ic.it.. ion i^rojoct: :!aLeriulh 



C.r.iM v;'iu;yaii 21/.) -'^'^'L 



ADDIiN'DUM ') 



I. [lovv w<]s tnu ci>i.irsc; iiriiKiUrlccci ? ( AdvcrlisernbrU , jKir oyrdpti of Iho 
TifTjctiinIc , r)ersohol luttors, etc.) 

i, \\\ wliicii roniKit is it \uM\^. (Seiriin<)r, \Vur!<sijop, otc, , liur^ibcr o\ 
hour s, wuoks) . 

llovv iiiciriy bUM.iorits i.lid sifjn up fur tllo coUrso? 

1.1 Cluirtictcris tics of Uu.' stucIerUs? 

3.2 How fnnriy students ciroppcd lU course? (Uensons?) 

^\ . How usetul did you find the niiire'rki! fur cliissroom presenliUiun? 

^l.l VVhcit did you consider us tiie strohcjesL, wIujL Llie v/o;ikosl f)oihts of 
the program? 

5; How do you evaluate the pcrfoniuince of tlu:- studenls? 

b ; tlo.v do you perceive^tlie responses of the sti- :Jcj)tsf 

(ij To tlie i)resen talioh? 

r).2 To tlie eiassrooiM-orrjarii-zation? 

G.3 To the :ncJteri«:iI itself? 

G.'l To the discussions? 

To other classrooin activities"^ 
(i.b To tine ou t-of-cj.-hjS assicjnr;ii)nts? 
6.7 To the projecl-work ? 
i>.8 Cenerai rCMnari<s? 

Type of ScIh>oI . ^ 

instructnr (inajor suhjects in the past): 



How ciid you fiiHl out ..luoijt Ilk; cuursii? 



2; 



did yc^u sifjn up to: {hit c.y)ursn wh.it wure y(jt.ir expocl.i UUris? 



2.1 



>\ro your exuectjiiuns , so ftir, fiilfillod'.* 



Whjt vvcis, so ft)r, most valiKiblb, vvh.it fiibst disa[)paiht iny for you 
persohcil ly ? 



F'Icase crilci/n in detail: 



^1.1 



Teachers i)OrforinaMcu 



^1 .2 Classrobin oixjani/ca tion ( format, time, rooin, follow sti uior ts) 

Tfio material itself 

nj\ Discussions 

^.^) Other classrobin-activi ties 

U . 6 Otit-of-class-assignfMen ts 

^\.7 Project-work 

U.H General ' ^'riaf'ks 

!). Do you have any furtlier' su(jcjesti 




ADiMiNbUfvl 



Si. 




Small business 

YOU HAVli PRDHAHLY IkiJ vish iis 
of one tla\ ;il)lc lo i>[Vi;itc ynut uwij 

biisincss. IfyoU coiilil, how uoiild yoti 
r;ite as jii cnilcj)i"iicijr? !){> yi»ii Fcijou* 
wIkH the ;ulv:iiU;i|»cs :itu] lIis;iilv;iiit;iiio> 
are dI" owniii'^ ;i siiiali l)usiiicss, aiul uIkii 
arc llic facldrs that ailcct Pieces;, aiul 
fat hi re? 

riiosc .liiil i)(htM tjncstions will he Jio 
basis toj i si'iicN of woi ksliop.s \o \ic 
oTicicd \iiis Tail a I of DiilMjMv 

The pia(iniii[; nt"llic new si'hos lias been 
inatlc hM coiiimu'liod wtlh a coinniiiuv 
coi'.sisi iii^ of small business ovvncrs ami 
ma!ia«.'.i*is. 

l^;nlVlj)UAL WORKSHOPS will (ical 
^viili sih h topics lis: oliaiaclciislics of 
;>uct;('ss''itl cnirept cmUmms, Ucici Ininiiii: 
pM'd<K:i aiicl mai kcl; ohlaiiiini' cjpiloL 
chnosiiii; »hc Icj^al l"oi in ot' oi gani/ati* in: 
Hu.naitcMial planniMi;. recoitl kcopiuj;. 
11' lancial inana^iMiicni^ atlvci Ibiiii^ aiul 
P ■oiiit>iMii. cMiployrc anel eoininunily 
elaJioii>. ;iiu| soiiiccs of ihtoiiiiaiion aiiil 

SSlSliUU'C. 

Ki*f;is(iation nialciial alui athlitioMal 
uiionnation luay l>c ohiaincd by calliii^: 
S5S-2S()(): ox(; ^047 ot t()<\S\ 
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Piiblisliiirs 



M('il,ori;ii 



LoCiition 



EoQiiitifiQS 



A i; W Piiblisliers; Inc; 
95 Mad i sun Avcfiuc 
New York, fi.Y. iooiti 
i2i2j 725'i|970 

Arcjus Coiniiiiiriic^iiifiris 
im wmm Avoniie 
fvlus, lllimiis (jOii'icl 
(J!2) W-mi) 

Ch.in()inf| TidDS 
The Kiplingcr Viashinytmi 
Editors , Inc. 
m II Sireot Nnrtlr.vost 



''QbittKiry'' from Simon, 
Howe & Kirshc'iihfiiiiii 
Vjliics CljmJlrtUiun, 
i')7'2'ri'(3T.'ill-]ir' 



barftiac)4lia-Slvills, , fee: $50:00 one-tiifiC 
Innfir Contrul, Session 2 ii^iijfjc only sijnd 3 ciipics 



C ;-i HI b ell , Dii V 1 d ; • ^-'E'-li'It^ ^^^^ 

IViko llie k'^icMo Creritivii 7 lnnov;iIion, Sessioii 
andJiTlLfatirjj^iIiliiS, 



"Assort. Yourself I 
It I'ays!" ChiinnifH! 
Tjiiios Mricjiizino, ;)Opt. 



no fee 

send cniiy 



fio fee one-ii;;ie iis.ine 
only no charges, dektlons, 
(idapttitions send 1 copy 



Chiciijo Tribi;;;',: 
Tribune ToRer 
Chicifjr, Illinois GOtill 



Cullin, Dorolhy 
"Tiino Runs Dovin for 
Fainily D red in," 
Cliicirio Tribimo, 
li^iFciriiyiW' 



Siljjploirio n inry Rea^ lid fee 

p. 2T 



Con'tijllini! f'syclriloqists' 
I'ress 

Iii'/' Collc'ie Av'oniie 
I'.ilu Alto. CA 

('11',) 32lr-I|!PlJ 



:ind, Joim 
"Viic;,ilion;il Prof rence 
Inv.Mitnry," ]^r! 



i.o?irnina the Ski 



no fee 

ran Rclu'Jons, Sessiori 2 500 copies 



T. 



■nison I Co. , Inc, 
■•ton AV',:; 'miilh 



■:rt, PrTJ. 
lo liiiLirove 
Your Luck" froiii 
You're BeU.'r thdii 
ri)ii'"Thinr- 1*1 WiT 



5upi)leraent.iryJveadinq^ no fee 



o 
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Piitjlishers 

UHil.il(:i(iiiy Piiblisiiiii'i Cn. 
I'cirl Aviihiie 

N.Y. lijiji; 



j:jiUir|)risin<j Wnini'fi 
Arteiiiis'itiid-jVrisi;'., lin 
217 E. 3«tl' Slroot 
Now Yi irk. N.Y. lOOli. 



lii'lil I ntcrpri-ios, Inc. 
'it)I N. V,:il);is!i Avcniie 

UliuKId, llliliuis bOoll 

flroii] GM.iv-,t:i,iri 
Vi'f'y luKifiiiii 
I'rU.ifiii, Illinois 

11,1 niM Li'vcmsiin 
f'sychdlufiy Dept. 
VA lliisiiii.il 

I 

'I'id Cii;i!ioiu Sum 

r.:inci-;d». v A 'M'l 



MiUeridI 

Ljir, J(;!',s K. I 
l.Aii'; J(i(:i|iieliiiC' C.H'uy 
llcy Goii, WIvit Sliiiiilel. 

Lniic, Jfini; F, 
"C/jitwl GNce: lltiriuissiny 
A lJrcMi;i," HnU'rjjrisinQ 
V,(ii;i(Mi, Vol. II No; 6, 
rcbrtiiiry, 157'/; 

H fir rick, Cnsey 1. 
"Tc^ichi.'ig Tots: A Biisinoss 
Idiicition," jJnlorpri?.in{i 

V'^l- No. (T, 
robriiiiry, 197/. ' 

e-iilkins, Jane! L; ''Sniall 
[iusinesi, i-ciikiri' Piirt III: 
First llnntJ Stories," 
l;ritur[!risinf| I'/onicii, Vol. II, 

"Sin.ill liiisinesstiion r\t!;ip 
Profit froiii SttL'^'iit Aid," 
EhiaiaJi-Djiily lUiws, 

rirossiiiciii, I'rent. 
"byiii|).!tliotic Vihrntiuns;" 
/''). 

licvciisun, ikiiinn; 
''Attitudi' St.ileiiinnt 
Siirvoy," 



LoGiliuii 



Cbfidi lions 



Si.ipploi:ient(iry RiMdincjs no foe 



I oarninfi tfio.bk 
Sessinn 



StJ pp Jcmmlar4L_Rc,i d inqs 
p: i'l ~ 



.cdriiiiiij the. Skills 
dfion, Session 



Le;,iminq iho Skills 
Session 1 



no ICC 



SijpplciTienla£)'J^c<i(lin iio fee 
8, 30 """"" 



Suppbn_ent-irv Readinii^ iio fee 
pr2§' 



no fee 



no fee 

send copy 

ho foe 



91 



I 'll if, Hxm. 



LuS-itiyfcs Jms 
tiiiioVMfryrSTjiKiTii 
im Aiujfilo!;, CA OOO'j.i 
(21 J I ')7lV5()0(l, 



Shnw, [ic 
Lucky: It's 'vidre Tiidii 
Stiirs iirul FatC;" 
Aui-jLisI, UJ7'I 



L(.)(/iti 



C oil cl it ions 



SuppleiiiGhtary R(\i(1ihf|S no fee 



itc(ir;ivv-|}ill Honk Co. 
1,221 Av(|r,ie of the AiiieriLJS 



rlf: N 



l()rl|; Nr'w York 10620 



::iir;ie(i, t).;ivid. f^ii'^iiinies Unrninci the Skills no fee 



Find Happiness in Shoo 
Sv/jps/" July 'I, 197/. 



Hjclle j; Zieglcr, f'erson iilily Siippleincntary Rcaclin(|s no fee 
Theories, p. 250-251 . ' p. ""25 "~ 



iialimi'ii-_Btisjn£i5S 
TtiTrtlTltreorRjV. 



ft'r'isiiifKjton, n.C. i\mi 
(202) Gj'Hl)12 



Tiertuin, Robert J. "ide 
10 Ways to Sell Tlic 
June, 1965. 



Su p pIciTientar y Read ing s 



no fee 
send copy 
one-tine use 



John D; "Six Steps Sti pp loinejil^iry Jjeadiiig s 
to Effective Decision Wcildnfj," p. 85-93 
ber, m. 



Roseni)auiii, Bernard L. 
G"Mii Pijople-tlfintilors W 
Others," March, 197[!. 



Suppieinontriry R", 
ivate p. 10T-tf2 



DoiigLis & Poorintin, "V/hy 
Customers Come Back to 
Buy Aqain," November 
1973. ~ 



Si:ip[)lcincntT£y_ Reading 
p.'lfHUj 



Pennintjton, M,!li:(ili!) I'/. Supplementary Readinijs 
"ll(Hv to. Maki' the Least |)7TiT5-rilii'' 
of Planninrj," June 1971. 



Btirrjcr, Chester: "iiow to 5upnbneiitar^ 

Find f:n(iugh Time," p. llo-ISS 

Seii^einber, 197''i, 
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I.I 



illl 



III— 
'I|j2£ 

1.6 



Publishers 



'.■in:. 



!v.' -n's Business fcr.H'tj 



jrei;. "Shedciin^ .:; re rjprlomi- 
■1 Yo.' Finn's Fl" 



;eaci!nr:s 



, i;^r:i^ ■ J. "Doii': 
■'ob!-. - Prever- 



"iiO;v 



.:ter ^■tonl'^,'' 
■ "io. 



hita fl 



:<cac::n(:: 



A;;ri 



no 



ilCocvvis no 




Log. t ion 



Conditions 



■.igir-:;. ;;-eon^nt 6jr;.or,.tian ":;ightvncij!c, E^rl. "it Isn't Suppjcitnu:'-/ Roocinns 
:7iD .■. . ;'>:V'i(i Avo; 



;hicti , lincis 605-^'; 

>i^i 



u- Job - It's You,' 
Success Unliinited; 
FeCri;:jry. WsT 



p. 13 



no tec- 



■30: A .'.-r ;t: of the A;;;ericas 



PjrncS; Sianey J; "Crc^itivity jfflpjcgc^tdr y Readings 
as <i Ski!!," Penneys p; 55-60 

rmn, Fali-Minter I9?3 



Jtl- :;c'.-'.:i!:. Inc. 



Edivards, r.iliian E. 10 
"Jdvs tu a Credit '^cv; Life , 



Lcamir.n tiic S i^iiis 
Inner Control, 
Session 2 



no fee 

SOO conies on!'. 



i,:;'-Ljvi . Pubiis.'iin^ Co. 
Pari Avt;n!.i'j 

' V rl " ^' 1 1' 1 ,' 

"'.'■I 1 I/. I . A . 1 li'.' . 1 



janis I'.hoL'icr. "T^.inking Supplementar-VLleadifl -as no fee 
Zleirly About Career p. 95-105 *~ send copy 



:i^oices, ll^iy 197!] 



Steward-Cordon, Jame^;. 
"'.lonopDhy* ^.ardies On," 
Mnv 1973. 



Lcarnina tiie Skills 
Innovation, Session 1 



no tee 



f:ilib, y;illiani_rj, "The 
Rei-Kirds of Ri^kir.q !| " 
1 1973. 



l;lt;\tralior sii;:nar 
to :'<:intinft by 



Learning "he Skills 
Hu:nan keiations. 
Session 



:'^>l'^ 



I* 



123!) 



sjt:r 



(21:: . 



~0 ' 



Vi'^oll, D.yir! 
ri;.!;iii';, 1"'77. 



/ j'. J, 



Si]pplencnt^r;.^Jcaite fee S30 

p. 179-i;)b *" ~ sei^d 7 cooic? 



Tl: r,;i^, nob. ^ Supoleiiientary Reaiiinns 

-uLvu-ev: il'i Arier icat-i p. 11' 

Cr:y|hal 



ERIC ^ 



Pu:;'ii^iie^5 



-o:. :;or, 



Th^^in!;!._P.:rr 
TsTo V.rx'H-iriDn;"; 
lVi3S!;:f.':tvji., iJ:' 



■i.n- 



.■:::^n. "Those 



Sl; Ic'f •■itarv Rc:.: :in'';s • o fee 



intorru^tijr.jl I:::. 
SOOO Lalv!.":io'iii 



(312) (i^c-')v;; 



' 'IS 



■■. t Stop 2eip:; <i 

• •; " m 



p. : 



•r .::!v;ty and ^'ou," 



$:jr/ 



...11 
■j' 



S'J!)t 



13-jy Ci-ri;ur.::iM'i 
Kncxviii'', _T'. J.' 



C.'n-i. "Get K'*-^'! ^Ji/' Sup;-';'' ,:.:ir; ■ iit'.Lis ; ,i N.-e 



Inc. 



:0S 0 Pleillfjf. 
n: Jt)';ori Windu:;; 
Vo^i'^l fi^r Su!ici'iiv: 



J4 



er|c 



•■la-jrici; 



Conditions 



University Assoc. (c^n':.' 



"Person Perception Feedback/' Lr-rrinr: the 



i.x|:oric'r.:.-.*s fur iiu,-;:;:!; Roi:!t:)ns, 



"LEAD Ciiestionnairo," Th,o U -- mi- tiie S<il:, . 

Afiiui::! Handbook for~ rl n i-:/-'!,iiiorf , 

£r caa_F,i' ': iit5tori , :/:: 35- S ; 
lo2. ' 

^(gr. £n!s.£t !!:' '.'-^ynard, Fredellc: "How S ;• li^i^ tary Re:^-ins send copy 

Bi5 Brwjv.jy Proble;;"; Like an Exper:,'' :., 

New YD'-k. N>. :C03: 
(212; ';:>:32: 

J.Tric BiccK Hi;ick, J.,-:ies "Let - ;!o":entar/ Rc^ :;c;s send copy 

University o: Socrn C-oli :: Gearqe !t," 7"^^^" 
Goiariiij.^, S.c, ;9i'J3 Hov; to G-pv; !n '.land^eirient 



Vi-i'st V;!" ;;ni : iird.'e'-si:,' Tir];;iO",s, Jeffrey A; u:: • ::itlt)''7-Rc J-irnS no fee 

Col!'.';>: .J* tsjyness La-.'! '"lics "Coji Setting and the \ : . 
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i'KEDESIGNED PROJECTS rOR lil^:: SERVi^r. GCeUPATiONS 

The fi-^st three sections of this appendix show an instructor how simple il 
can be to adapt any pircgram regardless of focus around the AppiyShg 
Entrepreneurial Skills portion of the course. By simply substituting key 
terms, (business = agency, product = services, for example), an instruc- 
tor can create several pirojeet suggestions. 

The remaining five projects are samples of projects pursued by students in 
a paraprofessional training coarse in human services laught at the Moiine 
Adult Learning Center, Black Hawk Ccllege, Moline, Illinois. The variety 
of issues available for investigation and ; esources available in the com- 
munity serve as a nearly unlimited source of material. With very little 
troubifc, an instructor can also teach the students to adapt materials they 
find as easily as the instructor himseif. 

Happy Innovation, Problem-Solving, Decision Making, ETC. The extent of 
your curriculum Is only a3 limited as your imagination. 



Patricia Christell 
Moline Adult Learning Center 
Black Hawk College 
Moline, Illinois 
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SUGGESTED PROJECT ACT1V1*:!ES 



Human relations 
Reaifty perception 



Innovatior 



!• The Gonsumers 

* Choose a type of agency which interests 
you. Generate three lists in reference to 
that particular agency; 

people who need or want the service 

and can't affort it 
people who are able to afford th-e 
service of pr vate agencies or 
individuals 
Deopie WHO are unaware of their need 
or the available service 
Discuss the differences between the lists, 
^ Ask an agency representative to describe 
the kinds of ccr:;umers who utilize the ser- 
vices of tne agency. Summarize in writing. 
Think of possible ways to make the services 
more effective or expand tham; 



Human relations 
Using feedback 
Reality perception 



ERIC 



Analyze five potential services for an agen- 
cy of your choice with regard to needs of 
consumers. Some needs might be: 

Food 

Housing 

Security 

Health 

Aicohol/Drug Abuse 

Education/Traininy 

Employment 

First, write down your own perceptions of 
the needs of consumers for each service. 
Then survey several people about their 
needs. Compare your own perceptions with 
the results of your survey. Summarize the 
similarities and differences, and possible 
reasons for any differences. 
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Decision makina 



Planriihg 



' Discass with an agency representative a 
specific consumer need he or she has fre- 
quently experienced, or is currently expe- 
riencing; Use the prcblem solving process 
to analyze the problem and suggest 
possible solutions. Be sure to use as many 
sources of information as possible. Plan 
how the suggested solutions should be car- 
rfed out. 



Human Relations 



Planning 
Using feedback 
Reality perception 



Prepare a profile describing "potential con- 
sumers of a particular agency in terms of 
such characteristics as: 

Age 

Sex 

Marital and Family Status 

Employment 

income 

Compare this profile with characteristics 
and trends of people in a particular area :n 
which you might wish to work. Summarize 
your conclusions about the need for the 
service on the basis of this comparison. 



Using feedback 



* Urging information from Human Services 
Directory of Scott and Rock Island Coun- 
ties, and your own srvey research, summa- 
rize the following m regard to a particular 
type of agency: 

1. What services do consumers request? 

2. Are most consumers solf-referrais or 
other agency referrals? 

3. At what stage of need do consumers 
come (crisis, problem, disability, 
worry, or stress)? 
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4: How iong do consumers generally re- 
main on the case load? 
5. What percentage of consumers return 
again for services? 
Draw conclusions which are relevant to the 
agency. Make recommendations on the basis 
of your conclusions. 

Decision making ^ Talk to agency representatives about the 

Risk taking risks they took when starting up the agen- 

cy. Did they consider the potential con- 
sumers when taking the risk? What support 
did they have in the community? What new 
services could they provide to justify 
another agency? 

2. The Agency 

Develop a list of possible services which 
might be provided by a particular agency. 
Reduce this list to basic services which 

Decision making would be necessary to start the agency. 

Risk taking Write Ihe reasons why each was included or 

excluded from the second list. Use infor- 
mation from at least three sources (for 
example, an agency director, a publication, 
and a potential client): Develop a tentative 
plan for expansion , using the items which 

Planning were excluded from the second list as a 

guide. 

* Analyze and describe the services of an 
existing agency. Imagine yourself to be 
the director of that agency. What addi- 
Decisidh making tional services would you include, and 

why? Imagine yoarself to 5e a competitor 
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of I he agency. Describe the services you 
would choose, and the reasons for your 
choice. 



Innovation * 



took in newspapers and magazines for a 
story about someone providing an u asaal 
service for special need clients. Discuss 
whether the service would be appropriate to 
clients in your community. 



Although human services should not be looked at as being competitive, du- 
plication of services between agencies often becomes competitive. Agencies 
dependent upon the number of clients serviced to generate funding tends 
to force agencies to sometimes see the consumrs in terms of generated 
dollars which will in turn create additional services. 



3. The Competition 

* Look at an area in which you might wish to 
start an agency providing specialized ser- 
Feedback vices. Describe: 

1. The extent of the competition you would 
face. 

2: The size of the community. 

Draw conclusions about the ability of the 

community to support another agency of the 
Reality Perception same type or the necessity of altering the 

Decision making agency in order to provide a unique ser- 

Risk taking vice. Decide under what circumstances you 

would take the risk of starting your agency 

there. 
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ISSLIS FOR INVESTiSATiON 

SE&Vie£ 

How do agencies decide on a particular service? 
^ What services might be provided by a new agency starting up 
and how eould this be expanded? 

* What are the advantages and disadvantages of starting up an 
agency froiri "scratch'^? Of reprioritizing an existing agency? 

CONSUMER/CLIENT 

^ What are consumer/client motives for requesting services and 
how can this be used? 

What are the characteristics (age, sex^ family status^ employ- 
ment, income, education, etc.) of potential clients of the service 
that interests me? 

* How do these characteristics compare with those of the people in 
the area where I might serve in the agency? 

For a particular type of agency what do consumers want? How- 
severe are their needs? How capable are they of solving their 
own problems? To what extent can the problems be "solved" 
permanently? 

eOMPETJ-TiOlvJ 

* What are the advantages and disadvantages of competition? 
Accountabijity? 

* What is the extent of the competition I would face in starting up 
an agency? 

* What is the size of the community and can it support another 
agency? 

* What is the proportion o* pubJic to private agencies? Are fund- 
ing sources available to finance another agency? 
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studln: project plan 



(Cover Sheet) 



Section T : To be completed a. the planning stage. 
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Student's Nar^.c: 



Project Title or Theme: (JkcZh^OxU^ O^c^A^ ■ 79U&^,:^ ^tkc^ 



What issues do you wish to investigate? (Put in question form; ; 



rime Element. Staviing Date: 



Planned Completion Date: 



Sectiori 2: To t^e completed at th*? end of pi^Oj^ 
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SumnMry cf cottipletcd j^rct 

Mow many entrepreneu '"lo skills did you appiy? ^ 
Mow many resource pe- sc is did you work u .h? 3 
What clh.er typi;s of resources did ycu use? 61 



Piarincd tiMie for completion of project: ^ j:!icu^ 
Actual time taken to complete project: ^cup 



Whql h.jve you r;/i;ned_ f_rom co»npiet.ing 1:-j»> project? ^s^-tn 
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Target date for completing activities: 
What t^clivities jiave vou piannej to address this Issue? 

Identity resource people who wil! be of help. 



ldentif\ clher resources and readings. 

(Give titles, authors and subject matter;) 



bt-scribe how you will present your findings, 
^••^'>ich erV; repr-eneuriai skiHs will yoa emphasize? 



Skill 



Chock below 



How will it be used? 



Inner Control 

I r-ir^ovation 

Decision Making 

Human Relations 

Planr:i!n^) Goal 
Setiirnj 



Reality Perception 
Us»ng Feedback 
Fvisk Taking 



^ Cool /qjc^ 



7^ joa. 
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.. .. 

larcjet ddtii for ccnjpleling activilies: 
'.Vh<3i acijv;lies luwc you planned to address this issue? 

U^<^KU^C. ^^^^^^ .rt^^ 

Ideritity r'esource people (vho will be of help/ 




lJentit"v other resources and readings. 

(Give titles, authors and subject matter.) 

L't-'scribe how you will present your fincings. 

Vxhich e:^lreprerVi-iJri>il sRills will you emphasize? 



Chock beiow 



How will it be used? 
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Ir^ner Control 

Inrtcvalion ^ 

Decision Making 

Human Relations 

Plannint; Goal 
Setting 



Reality Perception 
Using Feedback 
Risk lakinq 




^ ixMh^ ciceuf uyt^^ £hry>L^Ct^iK£^ 
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e lor e 'jniplcting aclivilic^: 



I'^^ISr ^ ^-^-^^ fcrt^ ^SU^ 

^l.'Hj^iy r-e^ource :)eop!e who vviil br of helo: 



liL fi., :Hillior5 c^r-ic s-.jl:jjt^cl metier.) 
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':r:t;. ;,^vv -^cu ;vill prof.t your liricJincis. 



you I'mphd^i/o? 



ir^n. • L: n: ro 



Decision i-iokir^.c: 



tint; 



\ iov\ \^ ili i ' be ;;S^*U , 
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iR v i :.> -i-r- : i l i j l 



^ ' • ''^ ' • :-r'lufv:y to pracllcc human rolotion- 



.;,iliLy and oLher 



Address : 



( Daie/Tinje) 



per!;cn. List ■^: ':io c;ueSiiofTS U'.j: v^.u :sV<. 



Quo--, ! i\ ,ns : 




(LiSt er'.ircpr<\'M*c)f*3 jl skills lo be applied. Ko<jp thuse in mir^.fi 
Overall CcmrnerUs, dTler intervie\%: 
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in; 
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n 



f^wAr: ^Mi'WR ViSi; T-U- 'cU.>^'lir:, • LAIU..:'*; (R.P. 



Address : 



; 3ate-'Tirit?) 



MonM^y. ;ri ddvc^ncc, tlu* ia;jic:s ; ;Msh tC' 'Nscuss with the 
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(I 'Si cnlreprenoun.i! skill*^ lo be cii'rWlcd- 
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Page 7 

SCLr .'.VALUATION OiN COMPhETiC'N Gt PP.OJEGT 



Pro,.-ct Mtie or Frieme: C!x>X^iacL, >?U^^ ^^^U^^^ -yVuL^ U 



Whal entrepreneurial skills did you apply? 

.tc ^--t^^ ic^^ U<Ji^-Ct^ ^ ^ C^jf cJuyuj yttx^ JlA^^Ujl^ 

How \%el! do you feel you applied these skills? Explain. 

did yoi: lerirn that would help you apply these skills to your 
oredtrr saoStaction? 
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What enlreprer^curial skills did you observe being u?od? 



What have you learned that will help you fulfill your career goals? 
J^c^(iJ>^ u>-AaxA. yyT^CLc^ -A/kAjJ^ U^^<c^ ^X^Pt.^'^^y^^ 
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STUDENT PROJECT PLAN 
(Cover Sheet) 

Section 1: To be completed at the planning stage. 
Student's Name: 

Project Title or Theme: &i<Jd''U^ a^cl ^fvl<^ 



What issues do you wish to investigate? (Put in question form.) 



Time Element. Starting Date: Planned Completion Oate\;S'^s/ 90 

Section 2: To be completed at the end of the project: 
Summary of Completed Profoct 

How many entrepreneurial skills did you apply? S 

How many resource persons did you work with? 3 

What other types of resources did you use? jt^i^ci^'^^ 

Planned time for completion of project: / yyrurrttt^ , 9 cla^^^ 

Actual time taken to complete project: / yy^uryui^ ^ ^ oia^t^ 

What have you nr. led from completing this project? ^ c^^cievo^^iy>Ld:^ 
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Tarqet cote for completing activities: 
What activitiCii have you planne ' to address this issue? 

IcJentify resource people who will be of help. 



ldentif\ ether- resources and readincjs. 

(Give titles, authors and sabjcct matter.) 

Describe hciv yotj will present your findings, 

^^'^^ch e> areprenoLirir-il skills will you cmpnasize? 



Skill 



Clif»ck below 



How will it be usee? 



Inner CcrUroi 
innovatton 
Decision Making 



Human Relations 

Plannirn; v\ Goal 
Setting 

Reality Perception 

Using Feedback 

Risk Taking 
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\\\vc,v\ \\:x\Q for Lon^plfiiny li vi i : 

V,h.u .J. ii\,:,f^s r.dve you DlriOf^-ec; lo Jdress I i .ib tssuc? 



iconiii\ r-osource people who will be of help. 



(Give lilies, uuth.ors and subjucl ma'ler. ; 
U«.'-:.cr:b».' .•lo.v ou will present yoaf lindings; 
V.hic:i ut-'l -"^vt ! V 'jri^il k i 1 1 w.ll you 
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Uecjs.cn iV.okir.g 

Pliinnirir; ^ GOcil 
Scllincj 

Kec^iUy Perception 

Using Fecdbc^ck 



C'hec k br'kuv 



^ ^^^^^^^^^^ : 
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T.ir.'j^.t ddtt* for ccnipleling aclivilies: 



uctiv ities \Mi\.'o. you pldtvnje:i to address. Uus Issue? 



Identify fcscurce people who will be of help. 



ldeiitit\ cthf^r' resource's and readiru;-^,: 

(Give titles, authors and sabject matter.) 



DescriLu* how ^ ou will present your findings. 

^ enL'ur'in i sk ilt s will yoj emphasize? 



v^Mich 



Ski!! 



' nnoval»or-. 

L^ecisicri Making 

Human Relations 

Pi an nil";; .S, 6oni 
bet h rig 

Reality Perception 

Using Feedback 

Risk Takirig 



Ch*^ck below 



fio;v will it be used? 



^o-A/l/ ^At*> u.^ c^t yTc eta z5-v.^ >>* ^ 




CO 
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Pago of 



Address: 




^ 



lo'-.ijets.' :o be invesl 'cjnled : 



) 



l-it;nt::v, .n ^idvc:n.„e. the yc: .vish to discu>5 Mlh the rc 

P*'-^r.::n. Li^t ^o-ie questions Iha: vr.ti ^^i^> 



..'^:K;• 



(lir>l Cf.: rcprcncur-uji skills be ^ippilfd. l\orp IhL'Sf 
Overcih comments, after intcrviow:* 



mifTd . 
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'IL^r L VALiiA T or; i^OMP L £ i 1 QT 4 Or Pr'DJEv 
VfhrtL e?tLrepreneurial skills did you apply? 

6 a ? 

riow v.oJ; CO you leel you cipplied these skilis? Expiuin. 

w*.h,tt Jid vou lo.ini that would help you apply these skiiis to your 
greater satislaction? 

rzz^-yx c£c A> /u^^ €t c Jt^^cO u^^^ y>^^P^ ^ 
v.hal t'nlreprentHjrial skills did you observe beintj usrd? 




unat .have you ledr*ned that will help you.tuIfiM vour career c^oais? 
^lly^O ^^^^^^^-t/ Otrt^^^ X^^^C-o^ ^jQ^-'U^Cr^^^ ^ 
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cornpieLed ac the planning slace. 



Pr 



i uie or 



heme: • 'yVa^cA 

/ ^Ci^O.^ i 




r 



vshat issues do you wish to invesiic;aLe? CPul in question Torm,) 



I. V^'- ^^rtc .^tf> - - ^ ^ 

• ^/7i>^^ c^-^ cf<Tt^ yhtlo rJ^ct:^/ ' 




y^^oLp .1 tty.£^<.A.<^ /z^:^^i<s^>-^ ^^'^^J^u.y^x^L 

^■^^ YTJud c>aj:(, a^C'- /iJ^u^.x^ /CA^^^ j^{>'^^^ 

tr 6^ 1 

iTie Llemerit. Starting Dale: i/rS!kO Pl^i^^neC^ Conplelion Date: Sl^ J^Q ! 



To \)\: cofiipieLrrJ at Ihe i:Pd of tho prcjocl. 



liu ^^- ' u: C onipiel c U— i^rc^J '"^ c t 

How many entrepreneurial skills J^rJ ycu xipply? ^ 
P.ew nuiny rt?sour-ce persons dicJ you work with? ~> 
Wtiat otfier types of resources did you use? 
Planned tin^e for completion of project: <^0 



Actual time taken to con>plete project: cUu^ 

\V^iat h.vivc v;ou gair^ed frDm ccrrtpicting t his project? ^^:8^^.«;^2>^vt£oo^ 
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Tcj<r;et cate for ccmplelin§ ocliviliei 



viLies n^ve you pianne? to address_ this issue: 



^^^^ ^ ^yt^^ 



iccnt;.'/ reso::.rce people wno will be of help. 



ini:(vtc<c^ ~7^ao^^ -ii^^^z/^^ J^^oA^^ O^ciid-f- ^a^^^^ Cj>>^jti^ 

— - ^ — ^ /; - b 

IdentJfx ctner resources and readings; 

(Give titles, authors and subject matter.) 

Describe how you will present your findings. 

^^'■^h e;^treL>:-eneur-;ni sklils wil! you emphasise? ^ 



Inru-r CorrLrol 
Innovation 
Decisier^ MaKing 
Hun^an Relations 
Plonr^.inri Goal 



Check belc'.v 



Hovv will it be usoc^ 
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Reality PcrceplJon 
Using Feedback 
Risk Taking 



Cif'^^-iyO Jto P<. ^^^^^^^^^^ ^^^^^'^'^^P^ I 




Paqe 



uc:.'. ilies have > ou planne:^ to address this iss-^-?? 



\'J.r-iY^\\\ resource people who vviil be of help. 



^-.^-^^J -i-r iDuJ^c. 
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i^- ■ 'B^u^.y^ ' Oir^^ yytCJ^"^ ^2^<^Ai c^7^ J 



t'oive titles, authors and subject niatter:) 



U*jscr;bt.- '".ovv 'you will prev^eht your- findincs. 
V.r:»ch xv\\\: ^ror \ a\ skills wiii \cu eniphc^si^e? 



be used? 



Inner j^CMtroi 



L>eciS'On Making 

fuirnan Reialions 

fMannir,.) A Goai 
SeUtJu^ 

Reality Perception 

Using f eedback 

r-^isk T.iking 
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io^n /b^-vc^^ ^'-yrtiycl^ n^d^ /S> /2^y^-^a£^T^ .^^C^-r.^:^ C-^^o^^-, ! 

^jJ/I^iLL£llCl!J'i'^ i'^ ' n % wi}{ you (.'mpfia!i:2:o? ^ ; 
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DvCiS'-or, Making 

i 

I 
I 

Using r^ot^jDdck ^ J^/tcryh. >i^yz/^Fin-h^ aoX^^cI 
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' acK'^r,.:o, the tcpics wisM to discuss /.i^h tne resource 

P-rso'^; LtM some qu^;s:ions Ihal ^ ou vviW :i3r. . 



: . _ i . 

f^i-yy^, ^c-r^ yu f^^^^^.^ cMr^ 2.'. ^VT/t^ ^.^z^, 



(List erMr-cprcncur-uil skills Lo bc applied. Krcp tficsv in niirid.j 
Overall Comments,- af Ler inlor'vlaS?: 



□ 
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Accress : 



3- s i^j^^, . 



^•iSCUSS vM Ih the r-es j'jrcv 



/^f^"^ '^^^ Aircic^jo^. c/ 



(i erUfr^)ft':v-^Ljr-:cii skills lo bc tipf^liod. 



Ol d :;tA£<^ \ 




C) ' ^ I 



Overall t.otnttic.Mt''^; after interview: 
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V..Mat e'.^^ep^e^':earia^ sKnis did you apply: 



i-TOwv v.e!? CO ^^^^ Vcu dppltcd these skiiis? £xp!ri'n. 



di:i V-NJ ic-nrn inat v-.ou'd he^p you apply Ihese skills to your 
cjredler so:.i>fdCtion? . _ _ ^ 



V.lial enlroprcncuna! skills did you observe being used? 
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what have yoc le<)rned that wi!l heiy "^on tulfiil ^cti'- career :;3^is? 
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How o'.dny enlrrpreneuricji skills d'd VO'^ ^PP'V? 
fiow iTU;ny ft»'>()ijrL*r pcr'sons dicJ >y vvork uJth? 

IVhnt o['H->r t\ pt^s ol* resources die: you use:' 1 

Plcirined lime for completion of pr-ojecl: ' 

Aclual time taken to complete project: ! 

h.ive >yDU Ociine(J from romplolirig this project? ^ 
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Cole .or cor:^L»ieling oc:iv'j£:o5: ' // / ^• 

'^^'^'-'^^^-^^ r^'^ve •.ou piannej tj acdreSb ir.is issue? 



Y^rrJ-^ ^/z^/t^yiA Uc^c- ^irtS^:^ 

J:.enr:.v '^esDurce peop.'e nncy vvili be of heip: O^* 



3^ 



lJvs^T-::>o hoA- vcji. will present your findings. ^ ; 

V.ruch '"t^rrrciiXiL uiuU s kills will you cmphDsize? ! 



J'M-irr ConLrcl 
t nnev juon 
Decision r.lakin^j 
Hu-Man Keicitions 

Kejli ly r\>rceplion 
Using Feedback 
R 1 k Taking 



C^u^ck beio^v 



Mov.' v. li; it be usoc' 
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'C"r):.:y -"csc^rce people v.'ho vviil h-i: of he'p: 




votvv I; ties, riulhors and subject matter.; 



3cr;L;*:» ^■o;v you wiil present your lindincis. 



V, hlc'^ t.: : :epr«r'nt'v .r;,i; :. ; ! : > wit I yo^* omphasijo? 



• n r It?*' ^ Urui 



rMcinnir; : \ 
belting 



Using f L"jdbcick 




Reality ^V-rcc'ption ^ ^jt^^ ymjT/f' 

^^^^Zj^ C^'^y^ ^ ^^t^-^ ^(ryyv-^'uu^M^ 
Risk l.ikiruj CiO^yU^yuC^ ^/t2^«^<3C/: 
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t;:'ct: aci'Mors Kind SUL^J'.-l: rii^^ller.; 
r.l-,e ••.;.v xcu vmIi urc'S^vi: yc;.jr ; =:->d!i^r;< . j 
l*-A*_'il!llil'Vii.y'i -viJt S'Oi: t'rnphasi/0 i 
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''^ t^ri\':.i Ihf"* !::pirs .VJ^1^ Jjsclj".^ 

List C'U'jsUcns 1!^cjI \ -.^j will osk; 



(M-a tM.If opr-cfU'Ui^<ii skill'. Lo t. 
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^ lii''- I - oppc:r:,inily to pr/iclice iKiinaM f^jlrit lor ir; cjj'iHLy and ether 
f-n t fvprt-i '\."jric}i } 



Aodress: 



rhune; Appoin ■/i^vn : 



Ir.Mio;^' to be in vosligaled ;^ _ _ _ - . . 



I<N~-ntM ^y , ,n ridvnncu, Uu* t-.^pics you wish \o oiscu^s \\\\.\^ Ihe r't-^ourc» 
person: List some qnM'_,tinn5 Lhal ^cLi vvill ri^.\. 



jy^C cii^c^T^ /UtCi>L^ ;j^CL^-i^t a>^^iXtJ^ 



lotcc^ ^A.4XyO^ a-cc^^cL if hi- \ 



(L»:U enlr'eprenoiir'Ml skHlL> lo be. applied. 
Ovordll Gomments, alter interview: 



P Ihesf in mind . ) 
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Pr(5j('Ci. Title cr Therne: 

\%hat er^trepreneurial skills did you apply? 



How w^ll do you fee! you applied these skills? Explain. 



nh,it u'ci you lenrn thai would help you apply lliese skills to your i 
yrealer saLisraction? j 



V.hol t-!5lrepreneurial skills did you observe being used? 



U(i3t have yoa lerirned that will help you t'alfill your career c^oais? - - 



(Lover Sheet) 
Tjecljon 1: To oe completed a. che planning st^ge: 

SluacHL's Na.-rse: 

Project Title or Ihenie: {Jv^^><>^Tr dit/^ ^ 7^^^/i^'>t- x^c^^^-<::^^ ^ 
What issues CO you wish to investigate? (Put in question form.) 



imo Element, Starting Date: "-//iS/^d Planned Completion Date: 



Section 2: To be completed at the end of the project. 



Sixoigr.ir^.- QLL-Cai^^^ii-e-Uid Projec t 
How many entrepreneurial skills did you apply? 
Mow mciny resource persons did you work with? 
vvnat oLtier types of resources die you use? 
Planned time for completion of project: ^UD Ctcu^ 
Actual time taken to complete project: clzu^ 
VVlTiat fuivc you gained from completing this project? 
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issue: ^^^^ ^yj^^^^ c^^c/TTUIj c^^ca^ ^ <^ ^.a^cZia^^c^ ^&^zcrr: cS.<^ 
Target date for completing activities: 
What activities have you plannea to address thrs Issue? 



Identify resource people who will be of help. 



Name(s): ScL £jyl^^^U^ ' p/l^ci 



Identify Other resources and readings. 

(Give titles, authors and. subject matter;) 

Describe^ how you wilJ present your. findings. 

[i^ rictzl-^z, yttr^iy^^ L^^.y>t^ .i^'nrU-^^ ci^cytc. c/^-r^^L^ ^^yi^ 

^'^^'C^ entrep reneurial skills will you emphasize? P^^^ 




Skill 



Check below 



How will it be used? 



Inner Control 

Innovation 

Decision Making 

Human Relations 

Planning i 6ool 
Setting 

Reality Perception 

Using Feedback 

Risk Taking 



J 
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Target date for comp^ing activities: 



What activities have you planned to address this issue? ; 

Identify resource people who will be of help. 

Narne{s): _ _ ^ ^ 

l.^:.^^ -L.Jh^ //.V,. <</).-:,^.^^^- 



Ideiitify other resources and readings. 

(Give titles, authors and subject matter.) _ _ 
fiJU^Ji- fijiicUu^'y^ ^o-TH^A.^^ jC^iU-^U^^^cJ ^c^ajU^u^cCluxJ 

siCyi'rrcczo- ^2^,y.^u^cU /^/^x9^^2^ ^ 

Describe how you will present your findings. 

Which cfVLrepreneuriol skills will you emphasize? ^ 



Skill eheck below How will It be used? 

Inner Control 

Irinovalion 

Decision Making 

fluman Relations 

Plannir-.y Goal 
Setting 

Reality Perception 

Using Feedback ^ 

Risk Taking ^ 




^ ^ (i^ - — 
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Fcir-qMi d.ite for completing aclivlUes: 

VVhdt ciciiviiies have you planned lo dddress this issue^ 

z^ytrry jf^^ yrrv) Zlto^ :tcc.i yrKc^f J!4j^<^ lU Vi^^ 

Idenlityt^ resource people who will of help.^-/^^^^ ;/A^ Ci.^^ c^^ 

^'y>xx£, f ^:£rv7Z.>>f^^<^^.^ >x?:;^ 

N^irne(s): ^ 

y^9 ^^g<^ -^iDr^ ^ZrjCyLL jTt^U^rt^j ^yQ^CC^CtU y^^hj2^dCc^, 

IdenLtf'v olher r-esources and readings. 

(Give titles, authors and subject matter:) 




Describe how you will present your ?Tndin§s, 



eprt^geurial skills will you emphasize? 



S^'il Check below How will it be used? 



Inner Ccnlrol 'i^jUL^yt^yiA^C'^ ^Ac^ ^ U^'C^'^ Z ^Uyr^r^ 'Zs 




Decision Making ^ cAoyrLCJ 

Human Reidtions 



PldnnmQ ^-l Goal ,s^yC^-^ ^^^^u^crcO^^ ^ 



Reality Perception 
Using Feedback 
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PLAT' S'OdR V.iSJJLJI^J^ESOURCE PLRSUN (R.P.) 



( rr.is ib cin cpDariunily to practice [iuman relations ability and other 
entrfpr-eriearlal skills.) 



R.P.'s Nc^.me: 



Address: 



Phone: Appointment: 
( Date/Time; 




Issuers ) lo be investigated: 



[denlify, in advance, the topics you wish to discuss with the 
person. List some questions that you will ask. 



resource 



Ouestions: 



Comments: 



^^C^i C^^r^c/^ LiJ^CJ^ ,^2£yU^C£0 ^^s/ ^^^^T^ 



^lo X^ 




(tist er.tr-epreneurial skills to be appjied. Keep those in mind.) 



Vic? 



- _ ^_ _ _ 

Overall Comments, after interview: 




J 



i3i 



Page ^ of / 
PLAN N'QIJR VtSiT TO [RESOURCE PERSON (R.P. i 

( liiis IS .in opportunity to practice liuman relations ability and other 
entrepreneuricji skills. ) 

R:P:'s Name: Address: Phone: Appointment: 

( Date/Time) 



Is5ae(s) tO-be investigated: 

Identity, in advance, the topics you wish, to discuss with the resource 
person. List some questions t».:.: you will ask. 

Qu?stions : Comments : 



^4 




aPo c^^-t^ yu. tx,c<^ Jtz^-fi ^^'^ yyus^c^ . 



'vLisl enireprenourial skills to be applied. Keep these in mind.) 



^^^^ 



Overall Comments, after intervievv: 

^ -h, ^^^^^ ^ o^.^^ ^e^^^t^^r^ ^Ax^ 
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SELr LVALUATiON ON COMPLETION OF PROJECT 



Pruiect Title or Theme: /y^^^^g^^ »-^-n, 



What entrepreneuriai skiiis did you apply? 



How well do you feel you applied these skills? Explain. 

■J -. ^ J J J ^ --- - / 



^ -^O'd 



Whcjl did you learn that would help you apply these skills to your 
greater satisfaction? 




0' • 

W^>iat entrepreneurial skiiis dtS you observe being used? 



ERIC 



What have you learned that will help you falfill your career gSais? 

^/yu^i yijt/:i^&£^ ^^^^^^ /fiz^i^ 7^ 

*A O 



4. ^ - Page 1 cf 

♦ STUDENT PReUECT PI.AN 

(Cover Sfieel ) 

Section 1: To be compieled a. the planning slage. 



Projecl Tille or TrK^me: ^^^^^2^/^ : JJu £loUtt^ -JJtu^ 
a^cL ^jL&%a^ 

VVhat do vc^^^ wish to investigate'?* (Put In : uestion forrr..; 

'ynzaJ J^uXo^ ^y^u^t. ^^-^n^^^ .^"^ >i^^^^^t^ ^ 



Time hiomcnt. bUt-liny Date: N/S-iD Ptt^nned Completion Dal^:S'^~-^0 



To cornplr'loJ at If.c end ot tnc projort. 



S un.^ujr^- cl' co.i i.-iie lcd Proj ect 

^fc.v n.urn- enl rr';,r\-neuricji skills duJ you apply? ^ 
how r*»'*:.n,.;*ro [)er*.nns dui \ou wcrr. v\ith? (p 



•-•.annoc: tM^se Uir rc::ipictfO:^ o^ prvvect: 
. , . ^ . - . >i^ -^^'^^< -.-f 



er|c i^^> 



Page of 

Issue: !JJioJi cuif Xke. Ico^ XArJ- Me^ Ji^c^^^^uL, /'c-yL^^a/- 

Tciirget Cole for completing activities; y-/^ 
What activities have you planner to address this issue'' 
^)^^€i<urLt«j^ yCf^^t^ ^i^£^'^iCrt<JC ^/l^;^^ 

Idcntilv rc:>OLirci» ;.>fuple wno wiil be of help. 




ident.tv ciner r-sources arid readinsJS. 

Uji*. <• l.'lles, .julhors ond subject, matter.) 



Otrbcritje MOW you will present your I'indings. 
VVMich OM t:-^*pront'uric il skif Is will you emphasize? 



Skill 



CPiock beiow 



How will ii be usee: 



Innoval.'on 

Decision r»''.uking 

Haman Relations 

f^ianniiu;': .\ Goal 
^ot win. : 

Rfv)!il\ Pcrceplicri 

tjsip.c; FeL-dback 

Risk Ta-viTin 
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Issue: IxJjkcU' CC^ ^Ajl /riLC^L> ^^CkU. ^^^>';^r><^r7t^ ;zi, 

Target dcite :or c c;:»pletin(j activities^' V^-^y 



What acitvities have you planne:? to ::ddress this issue? 
jep.titv resoi'.r'^^e pj'jople who will be of 



he!p . 



Id 





cJt/^^ At^ 










\ Jeii tiT\ c;;:-;«^r 


r-esourcos fihcJ readiof; 




( . J i ^ e t : 


ies, tjulhof's cir^d subje 


ct matter. ) 


L'escr;bc Jicw 


vou will present your 


findings. 



V.riich .:reproncL;ri.->l skills will ycu ernphasije? 



irM^er Cc^ntroi 
L^ecision Vakmg 



Cht^ck below 



How wilt it be used? 



Reality r'erceplion 
Using f eeJD*"^ck 
Risk T ;i k t n g 



3'^ 



lib 
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VVh.cjl jclivities hdve you plannea to *jddres$ this issue^ 
IciffUifv f.'Sjurcc norjple uho will bf o\ iuMp. 



icii':\;*, - :.",cr* fc'v. "Ceo and feaciin^js. 



Dfscr:be >ou v.ii; prost'nl yoLrr lindings. 



Risk 



i6? 
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PLAN YOUR VISIT TO RESOORGE PERSeH (R.P.) 



(This is an opporlunity to practrce human relations ability and other 
entrepreneuribl skills.) 



R.P.'s Name: Address: 


Phone: Appointment: 




(Dale/Time) 











Issue(s) to be investigated: 

Identify, m advance, the topics you wish to'^discu^s with the resource 
person. LiSt sorTio questions that you will ask. 



Questions: Comments: 



(List er.trepreneursal skiMs to be applied. Keep these in mind.) 

Overall CGmn>ents, after interview: 
>» > 

- - ^ ^ -- . - 



ERIC 
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^lA\ your v:S' T U^-0URC^ PlRSC-; 



{ This :s cn c:jozrlun\{y 



y oraciice Muman relations ability and ether 



R . P 




AcG'ress : 


Pl'iOne: Appoimrient: 
( Daie/Tin.eJ 


/ 










0 















^ i n V e s L I a 1 0 tj ; 



j4 ^ ^- 



icon.uv. ao^.j:M:c, f'-pic:; y:;u wish to discuss 

p-rs3:^. -.-3t SDffir ciuvslicn:, Llial v'-'^^ ^vi'i 



i:h the rt'S3L:rce 



L-O.Tirricnts : 



/ 7 0 



i 
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VALUAT:C--i ON CONIPLETION OF PROJEGT 



skiiiS did you aoply? 



r:cvv v.-'i CD > 0.- '-i^l vcu applied these skills? Explain 



♦%h.i! k\ :i iv't'n that uouid he!p v^'^ ^PP*y these skills ic ^gu: 




t ; ; :re:^rtjf>riiri,-ii £,kilis did you ;:bf:.ervo being usod? 



{f - ■ / 
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1 J ( 



i ; V ■ • . 



f - , .1*1 
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1 cl: 



inr.^■r J i :■ t ric l A.u • ■« 
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c L I or L: 



i^CU for:-.-. ::U, Mcv. J. 'J/ 76 
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Col r^- t .i;*- ^ 



. V.' ... 1 » A' 
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f 



and Fv^n; Lli': lor ail 



COT:!: 



I ?) t :u. I'l re r aM i;.-.- 



Co-..:. 



I : ; - - 1 ' ! 



1 .'.'.ire 



nt:c«!": -wit ' 



i^Cii i-\>. 
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College ( C:: :-\ ) 



111:.. 



1. l',:^' :vi*i 'lilt- 



•v:-:r.) Ai:;o L:::t: :.o^rvi 



Oppor: I ic 



lorx 1:0, 5/3/ 7t> 



EKLC 



pro itMi:: .r: wd'' c.U.. 
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and ICc:^. 
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